VI.

VII.

MEETING OF THE COMBINED SENATES
UNIVERSITY OF WISCONSIN-STOUT
NOVEMBER 27, 2007
BALLROOM A
2:30 P.M.

Chancellor’s Report

Provost’s Report
A. Voluntary System of Accountability (Jan Coker; Attachment 1)

Vice Chancellor for Administrative and Student Life Services' Report
A. Capital Updates: Master Planning and Jarvis Project (George Acker; Attachment 2)
B. Annual Teaching Workload Report (Meridith Wentz; Attachment 3)

Other
A. Laptop RFP Process (Doug Wahl; Attachment 4)

Information and Announcements

AGENDA
FACULTY SENATE MEETING
NOVEMBER 27, 2007
BALLROOM A
(Following Meeting of the Combined Senates)

Call to Order
Announcements and Information
Minutes of November 6, 2007 (Attachments 5)

Committee Reports
A. Other

Old Business

A. Realignment (Jerry Kapus; Attachment 6)
B. (Realignment Advisory Vote Process — tabled)

C. (2009-2010 Academic Calendar — tabled) (Renee Howarton; Attachment 7)

D. (Review of Candidate Search Process — SOE Motion - tabled) (Barb Flom; Attachment 8)

E. Other

New Business

A. Curriculum and Program Framework (Jerry Kapus; Attachment 9)

B. Continuation of Chancellor and Provost’s Reports to Combined Senates (Ned Weckmueller;
Attachment 10)

Review of Global Perspective Requirement and Courses, (Jerry Kapus; Attachment 11)

Budget Implications of Realignment Model (Jerry Kapus, Attachment 12)

PPC Review and Report of Departmental Definitions of Research (Jerry Kapus; Attachment 13)
General Education Review (Jerry Kapus; Attachment 14)

Sabbatical Policy Review (Jerry Kapus, Attachment 15)

Promotion Quota Review (Jerry Kapus, attachment 16)

IOTMMOO

Adjournment
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NOTE: Most data in the first 3 pages are from existing data sources (Common Data Set, IPEDS)

Student Characteristics (Fall 2006) More Undergraduate Success & Progress Rate More
TOTAL NUMBER OF STUDENTS 50,402 O Graduated from AU O Graduated at Another Institution
Student Level and Enrollment Status O still Enrolled at AU @ still Enrolled at Another Institution
[%2]
|
OFull-ti O Part-ti
5,188 ull-time art-time % § 4L\§::s 85%
QX
E =
g
26,925 9,165 § E
§ %
£ £ 6Years
9,124 E P Later 80%
Undergraduate Graduate/Professional [
@
c
g o 4Years 79%
& S Later
UNDERGRADUATE PROFILE 5 8
% §
Total 32,113 I
E S 6 Years
Gender E P Later 75%
Women 17,158 53% 2
Men 14,955 47% T i T
0% 20% 40% 60% 80% 100%

Race/Ethnicity

African American / Black 1,483 5%
American Indian / Alaskan Native 284 10/2 A 85% four-year success and progress rate means that 85% of
Asian / Pacific Island 3048 9% students starting in Fall 2000 either graduated or are still enrolled
H;SsIzZnicaCI Ic Islander ’652 20/0 at a higher education institution four years later.

(1]
International 588 2% Counts for the Fall 2000 entering class shown in the graph above.
White 24,616 77% e 4865 First-Time, Full-Time Students
Race/Ethnicity Unknown 1,442 4% e 2500 Full-Time Transfer Students

Geographic Distribution
grap For Detailed Success & Progress Rate Tables CLICK HERE

<institution's state> 22,950 71%

Other US 8,575 27%

Other Countries 588 2% Retention of Fall 2005 First-Time, Full-time Students

Age Returned for Fall 2006 ] 86%
Average Age 21 , , . . .
Percent of Undergraduates Age 25 or Older 11% 0% 20% 40% 60% 80% 100%

/ C O LLE G E P O RT R AIT A VOLUNTARY SYSTEM OF ACCOUNTI;\\?;_/I;I’S\; ) \

ONE OF THE STRENGTHS OF U.S. HIGHER EDUCATION IS THE BROAD RANGE OF DIVERSE INSTITUTIONS, EACH WITH ITS OWN DISTINCTIVE
MISSION. COLLEGE STUDENTS HAVE THE OPPORTUNITY TO SELECT THE INSTITUTION THAT IS THE BEST MATCH FOR THEIR INTERESTS,
ABILITIES, AND GOALS. WE PRESENT THIS INFORMATION TO HELP STUDENTS AND THEIR FAMILIES BETTER UNDERSTAND HOW COLLEGES
ARE ALIKE IN SOME WAYS, DIFFERENT IN OTHERS. THE ITEMS IN THE COLLEGE PORTRAIT WERE SELECTED BASED ON RECOMMENDATIONS
FROM MANY FOCUS GROUPS AS WELL AS EXPERTS IN HIGHER EDUCATION. WHILE THESE ITEMS WILL GIVE YOU VALUABLE INSIGHT INTO
COLLEGE LIFE, THEY WILL NOT CAPTURE THE FULL RANGE AND RICHNESS OF THE EXPERIENCE. WE ENCOURAGE YOU TO CHECK OUT

K COLLEGE WEB SITES AND VISIT CAMPUSES TO GET A MORE COMPLETE PICTURE OF THE OPPORTUNITIES AVAILABLE TO YOU. /

VSA TEMPLATE - WORKING DRAFT 08/29/07 - VERSION 11
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Costs of Attendance and Financial Aid More

Typical Undergraduate Cost per Year without Financial Aid
(Full-Time, In-State Students)

Other
Room & Board expenses
(on campus), (books,

$6,824 transportation,

etc.), $3,020

Tuition (in-
state), $9,410

Total: $24,254

Required Fees,
$5,000
CLICK HERE for typical out-of-state costs

and any discipline-specific tuition

The cost to attend AU varies based on the individual
circumstances of students and may be reduced through grants
and scholarships.

To get a cost estimate for students like you!

Financial Aid Awarded to Undergraduates

Overall Financial Aid

« 93% of Fall 2005 full-time undergraduates received financial aid of
some type (including loans); their average financial aid award for the
year was $12,162.

Family Income-Based Aid

* 70% of Fall 2005 full-time undergraduates received family income-
based grants or scholarships; their average award for the year was
$7,596.

Loans

¢ 62% of Fall 2005 full-time undergraduates received loans (not
including parent loans); their average loan amount for the year was
$5,922.

Percent of Fall 2005 First-Time Students
Receiving Each Type of Financial Aid

State Grants 22%

Federal Grants 17%

Student Loans 54%

Institutional Aid/
)0/
Scholarships :l 30%
Any Type of
Financial Aid

76%

NOTE: Students may receive aid from more than one source.

Undergraduate Admissions More

OApplied OAdmitted OEnrolled
24,660

14,165

7,756

5,439

2,494 1,645

New Transfer Students

First-Time Students

Test(s) Required for Admission: SAT or ACT

50% of admitted students have test scores in the following ranges.
25% have scores above and 25% have scores below.

Middle 50% of Score Range ACT SAT
Combined Score 23-28 1120-1360

Math 23-28 580-690
English 21-28

Critical Reading 540-670
Percent in top 25% of High School Graduating Class 7%
Percent in top 50% of High School Graduating Class 97%
Average High School GPA (4-point scale) 3.00
Degrees and Areas of Study More

Degrees Awarded at AU in 2005-06

Bachelor's 6,319
Master's 2,962
Doctoral 751
Professional (e.g., Law, Medicine) 785

Total 10,817

Areas of Study at AU with Largest Number of
Undergraduate Degrees Awarded

Social sciences 13%
Business/marketing 12%
Engineering 9%
Psychology 7%
Biological/life sciences 7%
All other degree areas 52%

100%

For a list of undergraduate and graduate programs
CLICK HERE

COLLEGE PORTRAIT

A VOLUNTARY SYSTEM OF ACCOUNTABILITY
(VSA®)

VSA TEMPLATE - WORKING DRAFT
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Accountability University Page 3
The AU Community More
I T T T T T T T T T = ——— |
! 1
! 1
! 1
: Institution Text Box (100 words) to highlight campus :
! 1
! 1
l 1
Institution Institution Institution Institution Institution Institution Institution Institution Institution
Choice Choice Choice Choice Choice Choice Choice Choice Choice
Study at AU More Student Housing More
Classroom Environment 78% of new freshmen live on campus
Students per Faculty 15to1 31% of all undergraduates live on campus
Undergraduate classes with fewer than 30 students 69%
Undergraduate classes with fewer than 50 students 84% Campus Safety More
e ettt |
Instructional Faculty | |
Total Full-time Instructional Faculty 1,991 : :
% Women Faculty 31% | !
% Faculty from Minority Groups 13% : Institution Text Box (50 words) :
% Faculty with Highest Degree 69% : :
1 1
! 1
! 1
1 1
Carnegie Classification More e !
of Institutional Characteristics
Basic Type CLICK HERE for Campus Crime Statistics Reports
Research University with very high research activity
Size and Setting Future Plans of 2005-06 More

Large four-year, primarily nonresidential

Enrollment Profile
Majority undergraduate

Undergraduate Profile
Full-time four-year, more selective, higher transfer-in

Undergraduate Instructional Program

Balanced arts & sciences/professions, high graduate coexistence

Graduate Instructional Program
Comprehensive doctoral with medical/veterinary

NOTE:

Institutional classifications based on the Carnegie 2005 edition.

CLICK HERE for more information on the Carnegie Classification system.

Bachelor's Degree Recipients

Graduate or
Professional

Study, 18% Other, 6%

Additional
Undergraduate
Study, 3%

Volunteer
Service, 4%

Military, 2%
Starting or

Raising a
Family, 5%

Employment,
62%

CLICK HERE for information on survey administration, sample, and

response rate.

COLLEGE PORTRAIT

A VOLUNTARY SYSTEM OF ACCOUNTABILITY

(VSAS™)

VSA TEMPLATE - WORKING DRAFT
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Accountability University

Page 4 - CSEQ Option

Student Experiences and Perceptions

More

Students who are actively involved in their own learning and development are more likely to be successful in college. Colleges and
universities offer students a wide variety of opportunities both inside and outside the classroom to become engaged with new ideas, people,
and experiences. Institutions measure the effectiveness of these opportunities in a variety of ways to better understand what types of
activities and programs students find the most helpful. Examples of how AU evaluates the experiences of its students can be found by

CLICKING HERE.

In addition, institutions participating in the VSA program measure student involvement on campus using one of four national surveys.
Results from the one survey are reported for a common set of questions selected as part of VSA. Following are the selected results from the
2005-06 College Student Experiences Questionnaire (CSEQ). The questions have been grouped together in categories that are known to

contribute to student learning and development. The results reported below are based on the responses of seniors who participated in the

survey.

CLICK HERE for information on survey administration, the survey sample, and the response rate.

CLICK HERE for CSEQ comparison data.

Group Learning Experiences

xx% of seniors participated with other students and faculty
members outside of class.

xx% of seniors worked on class assignments and projects with
other students.

xx% of seniors managed or provided leadership for a club or
organization.

Active Learning Experiences

%% of seniors spend at least 6 hours per week outside of
class on academic activities.

xx% of seniors worked with a faculty member on a research
project.

Xx% of seniors worked on an off-campus committee,
organization, or project.

Xx% of seniors applied material learned in class to other
areas such as jobs or internships.

Experiences with Diverse Groups of People and Ideas

xx% of seniors had discussions with students from a different
country than their own.

xx% of seniors had discussions with students whose philosophy
of life and personal values were very different from their own.
xx% of seniors had discussions with students whose race or
ethnic background was different than their own.

Student Satisfaction

xx% of seniors would attend the same university again if they
started over.

xx% of seniors found campus staff to be helpful, considerate or
flexible.

Institutional Commitment to Student Learning and Success
xx% of seniors discussed career plans with a faculty member.
xx% of seniors discussed academic programs and requirements
with a faculty member.

xx% of seniors used a learning lab or center to improve skills

xx% of seniors talked with a faculty or staff member about
personal concerns.

xx% of seniors report working harder than they thought they could
to meet an instructor’s standards or expectations.

Student Interaction with Campus Faculty and Staff

xx% of seniors worked harder after receiving feedback from an
instructor.

xx% of seniors participated in discussions with other students and
faculty members outside of class.

xx% of seniors discussed ideas for class assignments, term
papers, or projects, with a faculty member.

xx% of seniors requested feedback from instructors about
academic performance

xx% of seniors discussed grades, make-up work, assignments,
with the instructor.

COLLEGE PORTRAIT

A VOLUNTARY SYSTEM OF ACCOUNTABILITY
(VSA®™)

VSA TEMPLATE - WORKING DRAFT
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Page 4 - CSS Option

Student Experiences and Perceptions

More

Students who are actively involved in their own learning and development are more likely to be successful in college. Colleges and
universities offer students a wide variety of opportunities both inside and outside the classroom to become engaged with new ideas,
people, and experiences. Institutions measure the effectiveness of these opportunities in a variety of ways to better understand what
types of activities and programs students find the most helpful. Examples of how AU evaluates the experiences of its students can be

found by CLICKING HERE.

In addition, institutions participating in the VSA program measure student involvement on campus using one of four national surveys.
Results from the one survey are reported for a common set of questions selected as part of VSA. Following are the selected questions
from the 2005-06 College Senior Survey (CSS) from the Cooperative Institutional Research Program (CIRP). The questions have been
grouped together in categories that are known to contribute to student learning and development. The results reported below are based

on the responses of AU seniors who participated in the survey.

CLICK HERE for information on survey administration, the survey sample, and the response rate.

CLICK HERE for CSS national comparison data.

Group Learning Experiences

XxX% of seniors have discussed course content with students outside

of class.

xx% of seniors have studied with other students.

xx% of seniors spent one hour or more per week in student
clubs/groups.

Active Learning Experiences

%% of seniors spend at least 6 hours per week studying and doing
homework.

%% of seniors report challenging a professor's ideas in class.

xx% of seniors have participated in an internship program.

xx% of seniors have participated in an independent study program.
xx% of seniors have performed community service as a part of the
class.

xx% of seniors have participated in a study abroad program.

xx% of seniors report professors provided them with an opportunity
to work on a research project.

xx% of seniors report they had an opportunity to apply classroom
learning to “real-life” issues.

Experiences with Diverse Groups of People and Ideas

xx% of seniors indicated they socialized with someone of another
racial/ethnic group.

xx% of seniors indicated they often had meaningful and honest
discussions about race/ethnic relations outside of class.

xx% of seniors stated that their knowledge of people from different
races/cultures is stronger since entering college.

xx% of seniors stated that their ability to get along with people of
different races/cultures is stronger since entering college.

Student Satisfaction

xx% of seniors are satisfied with overall college experience.
xx% of seniors are satisfied with overall quality of instruction.
xx% of seniors state they would choose to enroll at this college
again.

xx% of seniors are satisfied with the overall sense of community
among students.

Institutional Commitment to Student Learning and Success
xx% of seniors are satisfied with tutoring or other academic
assistance.

xx% of seniors are satisfied with academic advising.

xx% of seniors are satisfied with career counseling and advising.

Student Interaction with Campus Faculty and Staff

xx% of seniors are satisfied with the amount of contact with
faculty.

xx% of seniors report they had an opportunity to discuss
coursework outside of class.

xx% of seniors are satisfied with their ability to find a faculty or
staff mentor.

COLLEGE PORTRAIT

A VOLUNTARY SYSTEM OF ACCOUNTABILITY
(VSA®™)
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Student Experiences and Perceptions More

Students who are actively involved in their own learning and development are more likely to be successful in college. Colleges and
universities offer students a wide variety of opportunities both inside and outside the classroom to become engaged with new ideas,
people, and experiences. Institutions measure the effectiveness of these opportunities in a variety of ways to better understand wha
types of activities and programs students find the most helpful. Examples of how AU evaluates the experiences of its students can
be found by CLICKING HERE.

In addition, institutions participating in the VSA program measure student involvement on campus using one of four national
surveys. Results from the one survey are reported for a common set of questions selected as part of VSA. Following are the
selected questions from the 2005-06 National Survey of Student Engagement (NSSE). The questions have been grouped together in
categories that are known to contribute to student learning and development. The results reported below are based on the responses

of AU seniors who participated in the survey.

CLICK HERE for information on survey administration, the survey sample, and the response rate.

CLICK HERE for NSSE national comparison data.

Group Learning Experiences

xx% of seniors worked with classmates on a group project.
xx% of seniors tutored or taught other students.

xx% of seniors spend at least 6 hours per week
participating in co-curricular activities such as student
organizations and intramural sports.

Active Learning Experiences

xx% of seniors made at least one class presentation last
year.

xx% of seniors spend at least 6 hours per week preparing
for class.

xx% of seniors worked on a research project with a faculty
member.

xx% of seniors participated in an internship, practicum, or
field experience.

xx% of seniors participated in study abroad.

xx% of seniors participated in community service or
volunteer work

Experiences with Diverse Groups of People and Ideas
xx% of seniors report that they often try to understand
someone else’s point of view.

xx% of seniors report their experience at AU contributed to
their understanding people of other racial and ethnic
backgrounds.

xx% of seniors often have serious conversations with
students of a different race or ethnicity.

Student Satisfaction

xx% of seniors would attend AU if they started over again.

xx% of seniors rate their entire educational experience as good or
excellent.

xx% of seniors report that other students are friendly or
supportive.

Institutional Commitment to Student Learning and Success
xx% of seniors believe AU provides support for student success.
xx% of seniors rate the quality of academic advising at AU as
good or excellent .

xx% of seniors report that AU provides help in coping with work,
family and other responsibilities.

xx% of seniors report working harder than they thought they
could to meet an instructor’s standards or expectations.

Student Interaction with Campus Faculty and Staff

xx% of seniors believe that the campus staff are helpful,
considerate, or flexible.

xx% of seniors believe that faculty are available, helpful, or
sympathetic.

xx% of seniors report that faculty members provide prompt
feedback on their academic performance.

xx% of seniors discuss readings or ideas with faculty members
outside of class.

COLLEGE PORTRAIT
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Page 4 - UCUES Option

Student Experiences and Perceptions

More

Students who are actively involved in their own learning and development are more likely to be successful in college. Colleges and
universities offer students a wide variety of opportunities both inside and outside the classroom to become engaged with new ideas,
people, and experiences. Institutions measure the effectiveness of these opportunities in a variety of ways to better understand what
types of activities and programs students find the most helpful. Examples of how AU evaluates the experiences of its students can be

found by CLICKING HERE.

In addition, institutions participating in the VSA program measure student involvement on campus using one of four national surveys.
Results from the one survey are reported for acommon set of questions selected as part of VSA. Following are the selected questions
from the 2005-06 University of California Undergraduate Experience Survey (UCUES). The questions have been grouped together in
categories that are known to contribute to student learning and development. The results reported below are based on the responses o

AU seniors who participated in the survey.

CLICK HERE for information on survey administration, the survey sample, and the response rate.

CLICK HERE for comparison data.

Group Learning Experiences

xx% of seniors work outside of class on class projects or study
with classmates.

xx% of seniors spend one or more hours a week participating in
student organizations or clubs.

xx% of seniors reporting serving as an officer or leader in a
campus organization or club.

xx% of seniors help a classmate better understand course
material.

Active Learning Experiences

xx% of seniors report making class presentations.

Xx% of seniors spend at least 6 hours per week studying and
other academic activities outside of class.

Xx% of seniors have enrolled in at least one service learning
course.

Xx% of seniors have enrolled in at least one independent
research project.

Xx% of seniors have participated in a study abroad program.
xx% of seniors have participated in an internship.

xx% of seniors have assisted faculty with research.

Experiences with Diverse Groups of People and Ideas

xx% of seniors rate their ability to appreciate, tolerate, understand
racial and ethnic diversity as good or better.

xx% of seniors rate their ability to appreciate cultural and global
diversity as good or better.

xx% of seniors rate their ability to understand their own racial and
ethnic identity as very good or excellent.

xx% of seniors rate their ability to understand racial and ethnic
differences or issues as very good or excellent.

Student Satisfaction

xx% of seniors are at least somewhat satisfied with the value of
their education for the price they paid.

xx% of seniors are at least somewhat satisfied with their overall
academic experience.

xx% of seniors would chose to attend this institution again.

xx% of seniors report that their campus has a strong commitment
to undergraduate education.

Institutional Commitment to Student Learning and Success
xx% of seniors are at least somewhat satisfied with advising by
faculty on academic matters.

xx% of seniors are at least somewhat satisfied with advising by
college staff on academic matters.

xx% of seniors are at least somewhat satisfied with availability
of courses needed for graduation.

xx% of seniors report raising their standards for acceptable
effort due to the high standards of a faculty member.

Student Interaction with Campus Faculty and Staff

xx% of seniors sought academic help from an instructor or tutor.
xx% of seniors talked with an instructor outside of class about
course material.

xx% of seniors worked with a faculty member on a campus
activity other than coursework.
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Student Learning Outcomes

All colleges and universities use multiple approaches to measure student learning. Many of these are specific to particular disciplines, many
are coordinated with accrediting agencies, and many are based on outcomes after students have graduated. In addition, those institutions
participating in the VSA measure increases in critical thinking, analytic reasoning, and written communication using one of three tests.

AU's approach to measuring student learning is as follows:

Institution text block (100 words)

Includes link to other assessment initiatives and post graduation success examples.

Pilot Project to Measure Core Learning Outcomes

As a pilot project, VSA participants measure critical thinking, analytic reasoning, and written communication using one of three tests. Following are the AU results from the
College Assessment of Academic Proficiency (CAAP). The CAAP measures critical thinking and written communication using two test modules -- critical thinking and a writing
essay.

CLICK HERE for a description of the test modules.
CLICK HERE for information on test administration, the test sample, and the response rate.

Learning Gains Between Freshman Year and Senior Year

Critical Thinking
The increase in learning for the critical thinking module is <what would be expected> at an institution with students of similar academic abilities.

Writing Essay
The increase in learning for the writing essay is <what would be expected> at an institution with students of similar academic abilities.

Average Institutional Scores

Freshman Senior

Score Score

Critical Thinking 44 65
Writing Essay 38 57

CAAP Score Range: 20 to 80

C o LLE G E Po RTRAIT A YOLUNTARY SYSTEM OF ACCOUNTI;\\?;_;FSYM)

Optional: Report Learning Gains Between Entering Transfer Students and Senior Transfer Students

i Options for text in <brackets >: If <below or well below expected> add text below:
> well above what would be expected; AU is examining the factors that may have contributed to the test results. I
> above what would be expected; More information on the evaluation and subsequent actions can be found by

| > what would be expected CLICKING HERE. |

. > below what would be expected .
| > well below what would be expected |

VSA TEMPLATE - WORKING DRAFT 08/29/07 - VERSION 11



Accountability University Page 5 - CLA Option

Student Learning Outcomes

All colleges and universities use multiple approaches to measure student learning. Many of these are specific to particular disciplines, many are
coordinated with accrediting agencies, and many are based on outcomes after students have graduated. In addition, those institutions
participating in the VSA measure increases in critical thinking, analytic reasoning, and written communication using one of three tests.

AU's approach to measuring student learning is as follows:

Institution text block (100 words)

Includes link to other assessment initiatives and post graduation success examples.

Pilot Project to Measure Core Learning Outcomes

As a pilot project, VSA participants measure critical thinking, analytic reasoning, and written communication using one three tests. Following are the AU 2006-2007 results from the
Collegiate Learning Assessment (CLA). Such general skills are applicable and useful for both career and personal success and are important outcomes of college regardless of a
student’s major. The CLA measures critical thinking, analytic reasoning and written communication using two different tasks -- a performance task and an analytic writing task.

CLICK HERE for a description and example the performance task and the analytic writing task.
CLICK HERE for information on test administration, the sample, and the response rate.

Learning Gains Between Freshman Year and Senior Year

Performance Task
The increase in learning on the performance task is <what would be expected> at an institution with students of similar academic abilities.

Analytic Writing Task
The increase in learning on the analytic writing task is <what would be expected> at an institution with students of similar academic abilities.

Average Institutional Scores

Freshman Senior

Score Score

Performance Task 1003 1050
Analytic Writing Task 1021 1102

CLA Score Range: 400 to 1600

C o LLEG E Po RT RA[T A YOLUNTARY SYSTEM OF ACCOUNTI;\\?;_;FSYM)

Reporting Notes

Optional: Report Learning Gains Between Entering Transfer Students and Senior Transfer Students |

Options for text in <brackets >:
| > well above what would be expected;
: > above what would be expected;
| > what would be expected
> below what would be expected
i > well below what would be expected

If <below or well below expected> add text below: .
AU is examining the factors that may have contributed to the test results. More |
information on the evaluation and subsequent actions can be found by

CLICKING HERE. |

VSA TEMPLATE - WORKING DRAFT 08/29/07 - VERSION 11
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Student Learning Outcomes

All colleges and universities use multiple approaches to measure student learning. Many of these are specific to particular disciplines, many
are coordinated with accrediting agencies, and many are based on outcomes after students have graduated. In addition, those institutions
participating in the VSA measure increases in critical thinking, analytic reasoning, and written communication using one of three tests.

AU's approach to measuring student learning is as follows:

Institution text block (100 words)

Includes link to other assessment initiatives and post graduation success examples.

Pilot Project to Measure Core Learning Outcomes

As a pilot project, VSA participants measure critical thinking, analytic reasoning, and written communication using one of three tests. Following are the AU 2006-2007 results
from the Measure of Academic Proficiency and Progress (MAPP). The MAPP measures critical thinking, analytic reasoning, and written communication and reports separate
scores on critical thinking and written communication.

CLICK HERE for a description of the test.
CLICK HERE for information on test administration, the test sample, and the response rate.

Learning Gains Between Freshman Year and Senior Year

Critical Thinking
The increase in learning for critical thinking is <what would be expected> at an institution with students of similar academic abilities.

Written Communication
The increase in learning for written communication is <what would be expected> at an institution with students of similar academic abilities.

Average Institutional Scores

Freshman Senior

Score Score

Critical Thinking 112 121
Written Communication 108 118

MAPP Score Range: 100 to 130

c o LLEG E Po RT RAlT A VOLUNTARY SYSTEM OF ACCOUNTA(\?;_AT;YM)

Reporting Notes

Optional: Report Learning Gains Between Entering Transfer Students and Senior Transfer Students

|
i
i
i
i
i
i
i
|
i
i
i
i
i
i
i
|
i
i
i
i
]

Options for text in <brackets >: If <below or well below expected> add text below: :
| > well above what would be expected; AU is examining the factors that may have contributed to the test results. More |
: > above what would be expected; information on the evaluation and subsequent actions can be found by .
| > whatwould be expected CLICKING HERE. |

> below what would be expected
i > well below what would be expected
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Campus Master Plan
October 10, 2007

The Campus Master Plan is a dynamic and interactive working document. Its purpose is to provide
long-term guidance and direction. It is a plan and should not be interpreted as a design. As
change is inevitable and expected, periodic evaluation of the Campus Master Plan is required to
ensure its continuity and to accommodate change. The Campus Master Plan is designed to
comprehensively coordinate the planning of facilities, academic programs, utility infrastructure, land
acquisition and campus services.

The value of a Campus Master Plan is that it will minimize risks, guessing and poor decision-
making. It will also provide credibility with UWSA Capital Planning and Budget.

The objectives of the Campus Master Plan are to identify critical issues impacting academic
programming, facility usage and availability; thorough integration of curriculum, facilities and
services; strengthen the university’s overall image; accommodate enroliment changes; develop an
orderly and logical direction for campus growth; target land acquisition; capital budget planning; and
anticipate and address sensitive community issues.

The Scope of Services include: academic planning; facility renovation; addition and/or new
construction; campus boundary expansion; campus infrastructure; ADA compliance and
accessibility; space planning related to issues identified in the Campus Space Audit, Inventory and
Utilization Report; transportation assessment; Student Life Services (Residence Life and University
Centers); recreational/athletic space (indoor and outdoor); and campus aesthetics and standards
(interior/exterior signage and architectural standards).

Stakeholders include: UW-Stout students, faculty, staff, alumni and visitors; City of Menomonie;
Dunn County, UW System Administration; Division of State Facilities; consultant (Miller Wagner
Coenen McMahon).

The timeframe for the Campus Master Plan is for a 20-Year plan (2007-2016). Its anticipated
completion is October 2008.

The Campus Master Plan process will provide a clear, concise and forward-focused document for
use as a reference for decision making and implementation of future campus development. It will
be appropriate for use in the university and public domain via various venues of communication
(brochures, PowerPoint, Internet-based web pages, etc.).

The cost is $150,000.

If you have questions or would like additional information about the Campus Master Plan, contact
George Acker, X5314.
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University of Wisconsin-Stout
2006-07 Annual Teaching Workload Report
Executive Summary

Introduction

Faculty workload issues emerged as one of the top priorities of the university during the facilitated group sessions
commencing the 1996-97 budget process. Over the past decade, the university engaged in several strategies including
this report to address workload issues.

Purpose
This report will summarize annual workload information for faculty/staff by college. Information gathered includes,

(1) assigned time, (2) overload payments, (3) instructional workload measures generated from UW System PMIS and
IAIS reports and (4) workload perception.

Summary of Results

e Total assigned time for 2006-07 was 34.67 FTE (31.68 FTE in 2005-06). This number represents approximately
9.3% of the total instructional FTE positions at UW-Stout. Assigned time includes positions such as Director of
Bands, Honors Program Director and Academic Staff Senate Chair, to name a few.

e  Overload payments (excluding winter session) increased from 2005-06 to 2006-07 by 17%, or just over $118,695.
Overloads for 2006-07 came to a total of $1,009,290, which is the highest total over the past five years.

e Workload was identified by faculty and staff as the third most common major theme in the spring 2006 Job
Satisfaction and Morale Focus Group and Interview project. There with 85 negative comments by faculty and
instructional staff out of a total of 94 comments dealing with workload. Workload was also identified as a concern
in the 2005 Morale Survey and 2004 HERI Faculty Survey.

o  UW-Stout remains below the comprehensive average by about 5% in both SCH/FTE and Student to Staff Ratio.

Student to Staff Ratio SCH/FTE
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Weekly Group Contact Hours increased along with Average Group Course Credits. Average Group Course Credits for
Stout is at 10.9 compared to the comprehensive average of 10.3.

Weekly Group Contact Hours Average Group Course Credits
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Introduction

Faculty workload issues emerged as one of the top priorities of the university during the
facilitated group sessions commencing the 1996-97 budget process. To address these issues
during the past decade, the university engaged in several strategies:

1.

10.

11.

12.
13.

A self-study of UW-Stout issues called the "Resource Alignment Request™ was shared
with UW System and resulted in tangible, beneficial adjustments to our required revenue
target. This adjustment lessened the need for even further workload increases.

$92,000 was reallocated to address the Graduate faculty workload issue of research paper
advisement.

The university's position allocation model was revised by a committee of department
chairs, and subsequently $90,000 and three instructional positions were reallocated
between colleges.

One-time funds, $150,000 in 1996-97, $109,000 in 1997-98, $146,000 in 1998-99 and
$75,000 in 1999-00 were allocated to departments for service and supply needs. The
additional S&S dollars help with instructional workload by lessening the need to use
salary dollars for non-personnel needs.

A faculty workload committee was charged with examining the issue and reporting
recommendations in 1998.

For 2000-2001, $160,000 and 4.0 instructional FTE were base reallocated. Future
reallocations will be considered as needed after agreement on workload metrics and
goals.

In fall of 2001 and 2004, the university participated in a Faculty Survey by UCLA's
Higher Education Research Institute (HERI). The Faculty Survey is a triennial survey
designed to provide colleges and universities with timely information about the workload,
teaching practices, job satisfaction, and professional activities of collegiate faculty and
administrators.

Funds from the Economic Stimulus DIN were allocated to high demand/need technology
areas supported under that priority. In 2002-03 Stout received $746,858 and 6.57 FTE to
address the need.

To help reduce workload, adjunct staff are hired to teach additional course sections and
thesis release funds continue to be used.

Stout requested and received permission to spend $415,903 of our tuition revenue to
cover salaries and fringes for 8 academic staff FTE. A total of 10 FTE were distributed.
In 2004-05 a Departmental Staffing Form was created to provide additional information
to individuals approving requests to fill faculty and instructional academic staff
vacancies. The form includes descriptive statistics for each department, a department
profile and proposed assignment for the position being filled.

The faculty senate has initiated a senate priority for 2007-08 to address workload.

Stout submitted a 2007-09 NanoSTEM DIN request, which includes 8 new faculty
positions.

Additionally, a workload report is completed and updated on an annual basis so that workload
issues can be monitored properly and issues addressed in a timely manner if data indicate
undesired trends.



Purpose

The report summarizes annual workload information for faculty/staff by college, including (1)
assigned time, (2) overload payments, (3) instructional workload measures generated from UW
System PMIS and IAIS reports, and (4) workload perception.

Method
Part 1: Assigned Time

Assigned time includes non-instructional time for department chair duties, program director
duties and other release or assigned time. Other assigned time includes duties for other
director and assistant director positions, graduate thesis advising, chair positions, etc.

The assigned time report was compiled from three sources, (1) 2006-07 Budget (102
Appropriations) Sheets for Non-Instructional Formula Allocations (Forms G and H)
completed by each college, (2) change of responsibility salary adjustments detailing stipend
payments, and (3) written verification from the Business Managers in each college to
determine faculty/staff who have other assigned time duties.

For this report, assigned time has been quantified into a total FTE staff assigned time value as
well as a replacement cost value. Since 12 credits are considered a full-time load per
semester, the faculty/staff member’s actual credit load was subtracted from 12 to arrive at the
credit load needed to be replaced each semester. That credit load number for each semester
was then multiplied times $1,250, or the average estimated cost to pay someone else to teach
that number of credits to arrive at the total estimated replacement cost.

Part I1: FY 2006-07 Overload Payment Report

The final overload payment report is generated in Human Resources. The process is initiated
when an overload payment form is completed for each individual requesting overload
approval. Once the form is approved by the employee's supervisor, account administrator,
and Dean/Department Administrator it is processed by Human Resources. Information from
the form is entered on a spreadsheet and monitored on an individual basis since a $12,000
limit (Wisconsin State Statute section 19.45 (9) (m)) from a single source must be monitored.
Overload payments are therefore, reported on a calendar year basis instead of the fiscal year
basis. In this report, overload payments are shown on a fiscal year basis for 2006-07.

Overload payments are summarized in quarterly reports and a final report at calendar year
end from the detailed spreadsheet. Human Resources presents the quarterly and final
overload report in five different formats, (1) dollars paid to division, (2) dollars paid to
personnel type, (3) by fund, (4) by reason, and (5) dollars paid out by division. This report
will focus on the reporting format of dollars paid to each division and a summary report on
the reason why the overloads were paid.

Part I11: Workload Measures

UW System, for over 20 years, has provided reports on systemwide as well as institutional
and departmental information essential for the general management, academic planning and
budget planning efforts of the UW System. Prior to 1998-99, the Planning Management
Information System (PMIS) was the long-standing information system from which faculty
instructional workload measures and related instructional data was derived. Since fall of
1998, an improved and more flexible system, the Instructional Analysis Information System

BPA:TC 08/01/07 4



application (IAIS) was implemented to provide the comparative detailed information to UW
System.

From the reports generated by PMIS and IAIS, 12 common instructional workload measures
were selected for comparative purposes. The data is broken out by each workload measure,
where possible, by undergrad and graduate numbers for 2004, 2005 and 2006 fall semesters.

1991 has been selected as the benchmark year to help gain a clearer understanding of how

workload has changed at UW-Stout since the early 1990's. The comprehensive institution

averages were obtained and reported for fall, 1991, 2004, 2005 and 2006 to determine how
UW-Stout compares to the average of the other UW System comprehensive institutions.

It is UW-Stout’s goal to remain at or below the comprehensive average for each workload
measure included in this report.

Part IV: Workload Perception

For the first time, the 2001-02 report included a section on workload perception by faculty
and instructional academic staff. With the participation in the UCLA HERI Faculty Survey
and the Morale Evaluation in both 2001-02 and 2004-05 and now with the 2006 Job
Satisfaction and Morale Focus Group Interview project, Stout has a clearer picture as to how
faculty and staff perceive workload and its impact on their morale over time.

Results
Part I: Assigned Time

e Total assigned time for 2006-07 was 34.67 FTE*. This number represents 9.3% (8.6% in
2005-06) of the total FTE instructional positions at UW-Stout. The College of Arts and
Sciences had 13.5 FTE assigned time positions compared to 9.91 in 05-06. The College
of Technology, Engineering and Management had 8.54 FTE assigned time positions
(8.96 in 05-06), and the College of Human Development had 6.76, which was the same
as last year. The School of Education had the smallest FTE assigned time total at 5.8,
just shy of last year’s 6.0 positions.

o Some of the difference between FTE assigned time is attributable to the number of
program director positions. The Colleges of Technology, Engineering and Management
and Human Development have a need for more program director positions due to the
large number of degree program offerings, each have 15 to 17 programs, compared to the
School of Education with 14 degree offerings and the College of Arts and Sciences which
offers 4 degree programs.

e FTE assigned time at the university level is comprised of:
0 Program director duties at 34% of the total.
0 Department Chair duties are 27.5% of the total for 2006-07.
o0 Other assigned time duties such as graduate thesis advising, Art Gallery Director,
Director of Bands, etc., represents 38.5% of the total assigned time. This is up from
34% last year.

o Total estimated replacement cost dollars for 2006-07 (fall and spring terms) is estimated
to be $746,600. This number represents 597 credits at $1,250 per credit.
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The total estimated salary assigned dollars for 2006-07 was $2,338,258 (including
stipends). This amount represents 15.2% of the Faculty and Category B - Academic Staff
Salary Base for 2007-08 ($15,729,627).

*Assigned time does not include coaches.

Part I1: FY 2006-07 Overload Payment Report

The College of Technology, Engineering and Management faculty/staff received the largest
overload payment total of $404,053. This represented just over 40% (35% in 05-06) of the
total overload payments made in FY 2006-07. The College of Human Development
faculty/staff received $252,661 which was approximately 25% of the total. The College of
Arts and Sciences faculty/staff received 24% of the total at $242,711. The School of
Education’s faculty/staff received 8.7% of the total down from 11.5% in 2005-06 (see
appendix A for chart).

Overload payments made in FY 2006-07 were for a wide variety of purposes including
teaching, projects, training and workshops, course development, and grant work.
However, nearly 71% (72% in 05-06) of payments made (excluding Winterm), were for
teaching classes. Teaching for Winterm alone comprised 19% of the total, a drop of 1%
from last year. Payment for projects was second after teaching, representing about 6.5%
of the total overload payments made. Training/Workshops were next, representing nearly
1% of the total.

Overload payments increased from 2005-06 to 2006-07 by 16%, or just over $138,000.
Excluding Winterm the increase was 17% or $118,695. The majority of the total (74%)
came from overloads paid in the first two quarters of 2007. Overloads were re-calculated
for years 2004, 2003 and 2002 by Human Resources after determining that pending
overloads had been counted in the year they were pending or incurred as well as in the
year they were paid. Overloads for 2006-07 came to a total of $1,009,290, which is the
highest total over the past five years. Dollars paid in overloads has increased annually for
the past 4 years.

Of the total overloads paid, $875,746 or 87% were 102/131 funded. Excluding Winterm
the total for 102/131 was $689,636. The remaining overloads of $133,544 included funds
such as 128, 136, 150 and 189.

Approximately 47% (49% in 05-06) of the overloads paid went to tenured faculty, 22%
to probationary faculty and 31% (31% in 05-06) to non-tenure track staff.

Males received 57% (63% in 05-06) of the overloads paid with 43% of the overloads paid
to females.
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Overload Payments
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Part 111: UW System/UW-Stout Instructional Workload Measures*

Full Time Equivalent staff (FTE) increased by 5.48 FTE from fall 2005. All the
colleges/school saw an increase from last year except for the College of Technology,
Engineering and Management (0.51 decrease). The College of Arts and Sciences FTE
increased by 3.49 FTE and the College of Human Development saw an increase of .98
FTE. The School of Education saw an increase of 1.52 FTE. Comparability of changes in
each college's FTE from 1991 to present is difficult due to reorganizations that have
taken place since 1991.

Note that FTE figures include release time for Department Chairs and Program Directors
as well as other non-instructional release time.

Stout continues to see the effect on SCH of larger new freshmen classes in both fall 2005
(1,694) and fall 2006 (1,506). Undergrad SCH increased by 5,150 undergrad (5.4%) in
fall 2005 and 977 (1.0%) in fall 2006. Graduate SCH also increased in fall 2006 by 23%
or 1,045 SCH. This increase was mostly due to the School of Education shifting graduate
customized course funding from 189 (Extension) to 131 (Academic Student Fees).

The College of Arts and Sciences continues to have the highest SCH/FTE, 330, which
has increased from 323 in 1991. The university as a whole along with each
college/school, except College of Arts and Sciences, saw an increase in SCH/FTE since
fall 2005. Stout remains well below the comprehensive average of 301 at 286 (5.2%);
compared to exceeding the comprehensive average by 4% in 1991.

UW-Stout continues to remain below the comprehensive average for student to staff
ratio. Although, the ratio increased from 18.86 in 2001 to 19.95 in 2003, Stout saw a
drop both in 2004 and 2005. In 2006 the ratio increased by .13 to end at 19.3. Stout still
remains below the comprehensive average by 4.8%. The comprehensive average of 20.27
only saw a .03 increase from last year.

Average group course credits increased from 10.4 in 2005 to 10.9 in 2006. This is
higher than the comprehensive average of 10.3, which increased from 10.2 in 2005.
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e Average individual course credits dropped from 12.2 in 2004 to end at 10.1 for 2006.
The comprehensive average actually increased slightly and is now at 11.9. UW-Stout's
average individual course credits have been below the comprehensive average the last 2
years.

o  Weekly group contact hours were relatively unchanged until the past few years,
remaining right around 16.8 or 16.9. In 1998, UW-Stout decreased its weekly group
contact hours by over 2 hours to 14.5 hours and then down to 13.1 hours in 2001. After
reaching 13.5 in 2005, weekly group contact hours rose significantly to 16.0 in 20086; still
well above the comprehensive average of 12.8.  This increase was partly due to the
School of Education shifting graduate customized course funding from 189 (Extension)
to 131 (Academic Student Fees). See appendix E for additional explanation.

e Auverage discussion class sizes by college and the university as a whole are slightly lower
than the 1991 figures. The average undergrad discussion class size has remained
consistent in the College of Arts and Sciences but has increased notably in the College of
Human Development and the College of Technology, Engineering and Management
since 1991.

e Average lecture class sizes dropped to 27 in 2006 from 29 in 2004 and 2005 This is still
lower than the comprehensive average of 30. Lab class sizes have also decreased slightly
from 22 in 1999 down to 21 where they have remained for the past seven years. The
comprehensive average lab class size has remained at 19 for the last five years.

e Intotal, UW-Stout now offers 52 more lecture and discussion sections than in 1991. An
increase of 42 from fall 2005 to fall 2006. The majority of that 42 section increase can be
attributed to the change in funding of grad customized course sections in the School of
Ed.

e Lab sections have decreased from 530 sections in 1991 to 421 sections offered in 2006, a
21% drop. The number of lab sections had been increasing until in 2001 when it dropped
from 493 in 2000 to 472. However, there was an increase from 2005 to 2006 of 32 lab
sections.

e See appendix F for potential reasons as to why Stout remains lower than the
comprehensives in SCH/FTE and Student to Staff Ratio but higher in Average Group
Course Credits and Weekly Group Contact Hours.

*Does not include instructors on overload approval.

Part 1V: Workload Perception

Stout participated in two surveys in 2004-05 that included questions that addressed workload
for faculty and instructional academic staff. Stout participated in the UCLA HERI Faculty
Survey in the fall, and during the spring, Budget, Planning and Analysis conducted the
Morale Evaluation Survey, which was distributed to all faculty and staff.

In spring 2006, the Job Satisfaction and Morale Focus Group and Interview project was
conducted by the Morale and Job Satisfaction Task Force. Workload was one of the major
themes identified.

In fall 2007, a new job satisfaction survey will be administered to all faculty and staff.
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UCLA HERI Faculty Survey

In fall of 2004, UW-Stout participated in the UCLA HERI Faculty Survey. The Faculty
Survey is a triennial survey designed to provide colleges and universities with timely
information about the workload, teaching practices, job satisfaction, and

professional activities of collegiate faculty and administrators.

The last time Stout participated in the survey was in 2001. Results for the question on
teaching load show that satisfaction has declined for full-time undergraduate faculty/staff.
In 2001, 44.9% (52.4% in 1995) indicated that teaching load was satisfactory or very
satisfactory, where as, only 34.4% did in 2004. Stout’s score is lower than both the
Public 4-year Colleges (46.2%) and all 4-year Institutions (55.1%).

Teaching load was also listed by 76.4 % (74.7% in 2001) of those responding as a source
of stress. Again, this differs from the Public-4 year Colleges (71.3%) and all 4-year
Institutions (65.8%), which were noticeably lower.

2005 Morale Survey

In 1998, the NCA Steering Committee recommended a process and format for the
evaluation of governance and morale. The Budget, Planning and Analysis office
conducted the Morale and Governance Evaluation in 1999 and were asked to conduct
surveys on subsequent years to obtain longitudinal and comparative data.

Faculty and instructional staff were asked to rate a list of factors in terms of their impact
on their morale. Three factors, teaching load, committee load and advising load, were all
factors related to workload. Below is a comparison of the results from 1999, 2002 and
2005. Note that the scale used is a —2 (negative impact) to a +2 (positive impact).

The faculty and instructional academic staff results differ on each of the three factors.
Results for faculty from 2005 indicate that teaching load has a more negative impact on
morale than it did in 1999 and 2002. Advising, in particular, saw a drop in negative
impact from 2002 but it was not statistically significant.

On the other hand, instructional staff continue to see workload as less negative in terms
of impact on morale than the faculty but it has a more negative impact than it did 3 years
ago. Only 29% in 2002, compared to 48% in 2005, saw teaching load as a negative
impact on their morale. Committee and advising load results show a higher negative
impact than they did in 2002, also.
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Morale Survey - Faculty Results
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Job Satisfaction and Morale Focus Group/Interview Project

In spring 2006, the Job Satisfaction and Morale Focus Group and Interview project was
conducted by the Morale and Job Satisfaction Task Force. The project included 104
randomly selected faculty/staff with at least 20 people per employment category. A
total of 60% of the faculty/staff that were contacted actually participated in the study.

Results were analyzed to identify major themes. Workload was the third most common
major theme identified. Sub-themes identified under workload are listed below.

= Comparative

= Positions not filled or cut

= Student/staff ratio

= Committee work, research, credit load

= Challenge

Responses were broken out by employment category under the above sub-themes.

There with 85 negative comments by faculty and instructional staff out of a total of 94
comments dealing with workload. See appendix C for more detailed results.
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Observations

The commitment by UW-Stout to lessen the workload burden is indicated by the decrease since
the fall of 2000 in many of the workload indicators presented in this report. As in the mid to late
1990’s, Stout continually showed higher workload indicators in comparison to other UW System
campuses in instructional faculty/staff workload. Many of the workload indicators declined
slightly since the 2003-04 report and Stout remains lower than the comprehensive average in
important indicators such as Student to Staff ratio and SCH/FTE, but higher than the
comprehensive average in group course credits and faculty contact hours.

Other Observations:

If a comparison is made between 1991 and 2006, the workload measures used in this report
indicate that workload has for the most part decreased at the university level. A comparison
between 2005 and 2006 shows workload measures have increased slightly for SCH/FTE and
student to staff ratio with larger increases in average group course credits and weekly group
contact hours.

e Assigned time has remained fairly constant at about 8% to 10% of the total FTE at Stout.
This year the percentage of assigned FTE at Stout is at 9.3%.

e One issue, which emerged in the 1998-99 Workload Report, is the increasing use of
teaching overloads, which adds to the workload burden. Overloads increased by 16%
from 2005-06 to $1,009,290. The rationale for overloads and their effects on workload
measures still need further exploration.

e Despite the decrease in the workload measures, both the UCLA HERI Faculty Survey
results and Morale Survey results from 2004-05 on workload, show that faculty, in
particular, continue to perceive that workload hasn’t decreased and are less satisfied with

their workload than they were in prior years. Future emphasis should include exploring
why this workload perception and reality gap exists and efforts made to decrease this gap.

Attachments
2006-07 Faculty Assigned Time and 2006-07 Overload Payment Report

Appendix B|- Instructional Workload Measures

[Appendix C|- Job Satisfaction and Morale Focus Group/Interview Project

Appendix DJ|- Definition of Terms
[Appendix E - Explanation for Increase in Weekly Group Contact Hours

Appendix F|- Potential Reasons for why Stout is lower than the UW comprehensives on some
instructional workload measures and higher in others
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Per State Statues confidentiality is required during this phase of an RFP. Only committee members
are allowed knowledge of information during this time ~
they are restricted from sharing information with others.

Committee members sign confidentiality statement March 3, 2008
Assurance of Compliance with Ethical Guidelines and Procedures for Proposal Evaluation.

RFP to Prospective Vendors (WSCA/NASPO PC Contract Holders vendors only) ....... April 1, 2008
Develop criteria for RFP scoring point structure April 1, 2008
Vendors submit written questions to UW-Stout April 15, 2008

Vendors are allowed to submit questions in writing with regards to the RFP in order to clarify
specifications or request information that may have been omitted.

Mandatory Vendor Conference May 1, 2008
Vendors intending to submit a proposal must attend. Vendors who do not attend cannot submit a
response to proposal. The conference will answer all questions submitted for clarification and/or
requests for additional information. Vendor Conference will be videotaped for future reference.

Mail notification to Vendors of supplement or revisions to RFP..................uu..... May 15, 2008

Proposal(s) from Vendors due June 2, 2008
Late arriving proposals will not be considered as part of the RFP and eliminated.

Initial evaluation and scoring of RFP complete — Ist stage July 16, 2008
Evaluation will consists of the functional portion only (product and service)
All scores tabulated and reviewed by committee members
Create report showing Strengths and Weaknesses of each Vendor
Create “Short List” of Vendors

Demonstration, Oral Presentation and Site Visit August 1, 2008
Attendance restricted to presenting vendor and committee members.

Vendor response to questions from Demonstration, Oral Presentation

and Site Visit due August 15, 2008
Cost evaluation — 2" stage September 2, 2008
Controller and RFP facilitator
Best and Final Offer (BAFO) September 10, 2008
Final scoring and evaluation complete September 15, 2008

Consensus of Committee Member ~functional and cost evaluations complete and returned to purchasing.

Negotiation by Purchasing. September 15, 2008

Proposal submitted to Chancellor October 15, 2008
For acceptance of vendor or cancelation of RFP.

Vendors notified of intent t0 aWard ..........coeeviiiiiiiiiiiiieeeeieeiieeeeeeeeeeeeienn November 3, 2008
Appeal Time

CONLTACE AWAT.....eeiiiiiieieee et e e ettt e e e e e e eee e aeeeeeeeeeees December 1, 2008

CONLTACE SIZMINE ... uvvieeiiiiieeeriiieeeeitieeeeesrreesesrreeeesssreeessssreesasssseesssssseeennns December 15, 2008

CoNtract STArt DAte.......oovveiiiiie et aaas January 1, 2008
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