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PREFACE

The University of Wisconsin-Stout (UW-Stout) School Psychology Program prepares students to
become practitioners in the field of school psychology. The objective is to educate and train
students to become professionals whose central concern is to provide evidence-based services in
the schools. Within the context of the scientist-practitioner model, the University’s School
Psychology Program trains Masters of Science in Education (M.S.Ed.) and Educational
Specialists (Ed.S.) in a variety of skills, including academic, cognitive, social-emotional, and
behavioral assessment, individual and group counseling, play therapy, child development,
individual and systems intervention, prevention, and consultation. Moreover, training promotes
sensitivity to issues involving cultural and individual diversity.

The training program requires that school psychologists acquire skills in synthesizing knowledge
and practice of school psychology. The program also offers a variety of supervised field
experiences designed to promote the development and application of sound knowledge in
fostering academic and social competence, solving academic, behavioral, and emotional
problems of children, youth, and families. Supervised experiences are included in course-related
field activities and in the practicum and internship experiences.

Although some overlap is inevitable between this Handbook and the Handbook for Program
Students, students are responsible for being aware of policies, procedures and requirements
contained in both handbooks. While faculty and staff are willing to assist students to the greatest
extent possible, each student must assume the primary responsibility for completing their
graduate program in a smooth and timely fashion.

This handbook is intended to familiarize students with the Practicum in School Psychology at the
UW-Stout. Each student is responsible for standards and policies set forth by UW-Stout in addition
to the materials contained in this Practicum Handbook.



PRACTICUM IN SCHOOL PSYCHOLOGY

Introduction and Overview

Field experiences in school psychology lead to the achievement of the final goal of becoming a
school psychologist. Practicum I and Il (SPSY 781/782) are opportunities for school psychology
students to apply the skills they have learned in their training. They consist of actual school
psychology field experiences with clients and the integration and application of the school
psychologist’s competencies. Practicum provides the school psychologist in training the
opportunity to practice school-based skills in real situations under direct supervision. Following
the two (2) semester practicum sequence, a 1200-hour professional internship (SPSY 792) is
required to meet the standards to be a National Certified School Psychologist (NCSP) from the
National Association of School Psychologists (NASP).

Students are required to be involved in field-based experiences from very early in their program
and to continue such experiences until they enroll in internship. The sequence of experiences has
been carefully designed to provide a systematic orientation to the practice of school psychology.
Specific practicum activities take place in public schools and other settings away from the
university. All practicum experiences are under the supervision of university faculty and
practicum field-based supervisors. The practicum experience is viewed as a tutorial form of
instruction, during which time the school psychologist in training works closely with a licensed
field practitioner in a supervisory relationship. In SPSY 781 and SPSY 782, the student works
the equivalent of two full-time days per week observing and performing the role of the practicing
school psychologist under supervision in order to develop professional competence.

Because the SPSY 781 practicum experience is viewed as the initial “hands-on” experience, it is
recognized that the school psychologist in training is not expected to be proficient in skill
development to practice independently. By the conclusion of the practicum year, however, it is
assumed that the school psychologist in training will have developed the requisite skills for
practice the following (internship) year. The natural progression of skill development indicates
that at the beginning of the practicum experience (Practicum 1), it is expected that the school
psychology practicum student will need to observe and examine the role and function of the
school psychologist. Very quickly, however, the practicum student will be expected to start
participating under the supervision of the field-based school psychologist.

The focus of the practicum sequence (Practicum | and Practicum Il), therefore, is on the
development of professional competence. UW-Stout school psychology practicum students are
expected to develop their knowledge and skills related to the eleven competency domains
delineated by the National Association of School Psychology (NASP). It is assumed that field-
based supervisors will provide opportunities to observe and participate in activities relevant to all
domains of professional practice. As such, diverse experiences and increasingly higher levels of
competence are expected outcomes of the practicum sequence.

The close working relationship between program faculty and students in field practicum is
maintained through the practicum seminars, where students present cases and recent journal
articles relevant to topics germane to school psychology, review their experiences via discussions



of practice logs (see Appendix L), raise issues of appropriate professional practice as well as
questions related to legal and ethical issues, and address conflicts with field supervisors or other
district personnel. In addition, school administrators and a representative sample of professional
staff who have had contact with the student may contribute to the evaluation of the student’s
performance through formal and informal contact with the university supervisor.

The University’s School Psychology Program views on-campus training and field placements as
complementary experiences. Students must have successfully completed practicum
requirements before advancing to internship. Students must complete an exit interview and
submit a portfolio to the Practicum Coordinator prior to internship.

In addition to the opportunity of putting into practice the school psychology skills that the student
now possesses, field practicum experience offers the unique opportunity for the integration of
practical experience and theoretical knowledge. A strength of practicum is the further
development of these skills from real “on the job” training rather than from textbooks and
classrooms. The responsibility placed upon the graduate student involved in school psychology
practicum is paramount. In addition to the responsibility to their clients and to themselves, the
school psychologist in training also represents the university. His/her actions, professionalism,
and ability to function as an effective school psychologist in training are closely scrutinized by a
number of individuals.

Practicum experiences are designed to coincide with overall development in other curricular
areas. Learners are encouraged to re-evaluate their individual philosophies of education and
attitudes toward and expectations of school psychology throughout their graduate careers.
Although students start practicum at various levels of development, continuous progress is
expected and evaluation checkpoints are necessary. Faculty in school psychology at the
University of Wisconsin-Stout acknowledge the need for each learner to have practicum
experiences that are individualized and continually revised to meet the needs of the learner as
well as to reflect continuing changes in role expectations for school psychologists.

It is UW-Stout’s intention to provide school psychology students with the best possible
experience during the practicum phase of their training. In order to accomplish this, it is essential
that high quality institutions capable of providing equally high quality supervision be used as off-
campus training sites. It is also important that experiences gained in the setting have a major
emphasis on the varied, functional role of the school psychologist. Another consideration is the
importance of facilitating students opportunities in working with culturally and linguistically
diverse students. Because of the critical importance of the practicum experience as a major
milestone in the training program, it is imperative that a mutuality of understanding exists
between all parties concerned; the on-site supervisor, the university staff, and the student. The
following pages outline objectives and expectations of standards for training.



A. Practicum in School Psychology

The practicum in School Psychology provides students with experiences designed to develop
skills necessary for the practice of school psychology. The practicum serves as a training
experience as opposed to service function and is limited in its scope. The following criteria are
followed for the practicum experience:

The Practicum courses (SPSY 781/782) are separate from the Internship (SPSY 792)
course and have a specifically developed list of competencies that needs to be acquired
(see Appendix B).

The practicum experience occurs at a time appropriate to the specific training objectives
of the program. It is required immediately after a series of academic and applied skills are
mastered in basic courses, thereby relating previous learning to current practices in the
field.

A minimum of 300 hours per semester of supervised school psychology field experience
IS required in addition to previous course-related practicum experiences. The program
requires two (2) full semesters of supervised practicum experience, and both practica are
prerequisites for Internship.

The practical experience occurs under conditions appropriate to the specific learning
objectives of the program (see Course Objectives, p. 4), including settings, tasks, and
participants. Students complete each practicum under the supervision of the University
of Wisconsin-Stout faculty and a certified school psychologist. The practicum experience
IS expected to be consistent with the academic philosophy of the training program. Both
practica are to take place in a public school setting.

The practicum experience occurs under conditions of supervision appropriate to the
objectives of the program. The program requires two supervisors for each student
involved in practicum work. The university supervisor is the coordinator of practicum and
the second supervisor is a certified school psychologist in one of the state’s local
education agency (LEA). The field-based supervisor for practicum students is a certified
psychologist who may be a national or state certified school psychologist.

The field-based supervisor(s) must be licensed or certified as a school psychologist and
have a minimum of three years of experience as a school psychologist. The program
requires a minimum of two hours per week of direct supervision (see Appendix H).

Direct supervision of practicum students by qualified faculty is required. Therefore, the
university primary or adjunct faculty should visit the practicum setting of each student
twice during the term.

A student’s practicum experience is evaluated in a manner consistent with the specific
training objectives of the program (see Course Objectives, p. 4). In addition, students
should develop goals and objectives for each Domain (see Appendices G and H). Both the



university and field-based supervisor use a written evaluation form at the end of the
semester to evaluate students throughout the practicum experience and at the end of the
semester (see Appendices B through E). The evaluation process is two-fold, and both the
student’s progress and the suitability of the experience are evaluated. This allows for
future planning in terms of student needs for the internship or another practicum
experience.

e The practicum experience is conducted in a manner consistent with the current
legal/ethical guidelines of the profession. The University of Wisconsin-Stout School
Psychology Program follows ethical and other professional guidelines for psychologists
established by the American Psychological Association (APA) (see Ethical Principles of
Psychologists and Code of Conduct, 2002; Accreditation Handbook, 2002; Ethical
Principles in the Conduct of Research with Human Participants, 1982), the National
Association of School Psychologists (NASP, 2000), and the State of Wisconsin. Also,
students adhere to the guidelines prepared by the American Educational Research
Association (AERA) and the National Council for Measurement in Education (NCME)
for educational and psychological tests and manuals. Finally, case study and other
records are collected, maintained, and disseminated according to state and federal
regulations.

B. Course Objectives

1) Students will demonstrate appropriate levels of understanding of the role of the school
psychologist in the educational process.

2) Students will demonstrate competencies in selecting appropriate assessment methods,
administering various psycho-educational assessment instruments, and interpreting direct
and indirect assessment methods.

3) Students will demonstrate appropriate levels of competency in providing clear, concise,
and well-integrated written and verbal communications with school personnel and
families.

4) Students will demonstrate competency in their ability to develop and use individual and
group interventions and prevention strategies (academic or behavioral) effectively.

5) Students will show competencies in consultation and collaboration, such as in
appropriately engaging teachers and families in problem-solving.

6) Students will participate in the Student Assistance Team/IEP process and contribute to
evaluation, placement and intervention decisions.

7) Students will demonstrate competence in using information technology pertinent to the
field of school psychology. Technology may include: e-mail, web-based course
instruction, word processing, the www and internet search engines, web pages, graphing
scoring, and report-writing software, and electronic portfolios.

8) Students will integrate practical experience and theoretical knowledge to gain entry-level
skills and demonstrate competencies in the domains of school psychology practice as
designated in School Psychology: A Blueprint for Training and Practice (1997).



These course objectives are representative of the knowledge and performance (see below) requirements in all
eleven domains of practice as defined by NASP’s Blueprint for Training and Practice II.

C. Knowledge/Application/Performance Obijectives

In the practicum experience, the school psychology student will demonstrate entry level
competencies (see Appendix B) in the following:

1.

Data-Based Decision Making and Accountability: School psychology practicum
students will be able to use the methods of assessment and problem-solving models as a
part of a systematic process to collect data and other information, translate assessment
results into empirically based decisions about service delivery, and evaluate the outcomes
of such services.

Consultation and Collaboration: School psychology practicum students will develop
and grow in their ability to collaborate effectively with others in planning and making
decisions at the individual, group, and system levels. The students will begin to facilitate
communication and collaboration with children and youth among teams of school
personnel, families, community professionals, and others. School psychology practicum
students will demonstrate positive interpersonal skills. They will listen, adapt, address
ambiguity, and be patient in difficult situations. In addition, practicum students will
exercise opportunities to clearly present and disseminate information to diverse
audiences.

Effective Instruction and Development of Cognitive/Academic Skills: School
psychology practicum students, in collaboration with others, will be able to develop
appropriate cognitive and academic goals for students with different abilities, disabilities,
strengths, and needs. The students will seek opportunities to implement interventions to
achieve goals and evaluate the effectiveness of interventions. Such interventions include,
but are not limited to, instructional interventions and consultation.

Socialization and Development of Life Skills: School psychology practicum students,
in collaboration with others, will be able to develop appropriate behavioral, affective,
adaptive, and social goals for students of varying abilities, disabilities, strengths, and
needs. Practicum students will seek opportunities to develop, implement and evaluate the
effectiveness of these interventions. Such interventions include, but are not limited to,
consultation, behavioral assessment/intervention, and counseling services.

Student Diversity in Development and Learning: School psychology practicum
students will be able to demonstrate the sensitivity and skills needed to work with
individuals of diverse characteristics and will seek opportunities to implement strategies
selected and/or adapted based on individual characteristics, strengths, and needs.



10.

11.

School Systems Organization, Policy Development, and Climate: School psychology
practicum students will seek opportunities to observe and to work with individuals and
groups to facilitate policies and practices that create and maintain safe, supportive, and
effective learning environments for children and others. They will seek opportunities to
use ecological and behavioral approaches to develop and implement behavior change
programs. They will work with leaders tocreate environments for children that reduce
alienation and foster appropriate behavior. They will seek examples of techniques to
evaluate the extent to which system-wide strategies contribute to successful outcomes.

Prevention, Crisis Intervention, and Mental Health: School psychology practicum
students will be able to provide or contribute to prevention and intervention programs that
promote the mental health and physical well being of students. The practicum students
will participate in prevention, crisis intervention, and mental health programs, and will
seek information to assist them in developing such programs independently.

Home/School/Community Collaboration: School psychology practicum students will
demonstrate the ability to work effectively with families, educators, and others in the
community to promote and provide comprehensive services to children and families.
They will seek opportunities to participate in programs that promote school, family,
and/or community partnerships to achieve the academic and behavioral goals for students.

Research and Program Evaluation: School psychology practicum students will
participate in investigations and program evaluations to improve services for students.
They will be able to select valid data collection methods, interpret research findings to
improve service delivery, and provide information about relevant research findings to
school personnel, parents, and the public.

School Psychology Practice and Development: School psychology practicum students
will practice in ways that are consistent with their applicable professional standards (e.g.,
NASP and APA), will be involved in their profession, and will demonstrate the skills
needed to acquire career-long professional development.

Information Technology: School psychology practicum students will use the latest
technological advances in their work (such as assistive technology, word processing
programs, spread sheets, test scoring software, the digital medium (e.g., CD-ROM), the
World Wide Web, e-mail, interactive television, and distance learning technology) to
acquire information and function effectively as a school psychologist.



PRACTICUM PLACEMENT

The practicum settings are selected because of the availability of diverse settings and direct
supervision by a certified school psychologist. In addition, practicum settings are selected on the
basis of evidence that the school/agency and field-based supervisor will include the following as
practicum goals: a) knowledge of and commitment to high standards of professional and social
responsibility as evidenced by adoption of NASP Codes of Ethics; b) evidence of good
professional practice in the use of sound and current assessment, intervention, and consultation
skills as well as a willingness to explore better methods of practice and new psychological
knowledge; and c) development of positive working relationships with all facets of the school
community as well as the larger professional community. Practicum students are placed only
with field-based supervisors who have been employed in their current positions at least three
years in the profession and have appropriate certification for their positions.

A. Practicum Settings

Practicum students are provided with a variety of experiences (see Appendix F). Placements in
field-based settings (local and state schools) are available. Depending on the individual needs of
each student, their placements can be in various school settings (rural, suburbs, intercity) as well
as with diverse populations.

ALL STUDENTS ARE REQUIRED TO ATTEND PRACTICUM SEMINARS AND STAFFINGS
AS PART OF THEIR PRACTICUM EXPERIENCE.

B. Basic Course and Documentation Requirements (refer to course syllabus for due dates)

1. Practicum Seminars
The meetings will be conducted regularly on scheduled evenings throughout the
semester.

2. Attendance
Field-based supervisors evaluate students’ attendance and punctuality. Attendance at all
practicum seminar meetings is mandatory. If you need to be absent, you must notify the
instructor(s) in advance and be excused from attendance by the instructor(s).
Additional assignments will be required in lieu of attendance. Unexcused absences are
not acceptable. A student with more than one absence may be required to repeat the
course and attend practicum meetings for another semester.

3. Site Visits
Each student will have two site visits per semester by a university supervisor. For the
second visit, students plan to be actively engaged in a school psychology task (e.g.,
assessment, leading a group, participating in an IEP meeting) for part of the visit time.
Students make arrangements for the university supervisor to meet the building
administrator and other key team members at each visit. At least 90 minutes are for the
complete visit, including observation and conferencing time.



4. Required Documentation for Practicum
These data are required and must be submitted each semester. Documentation needs to
be submitted to the instructor (it is the student’s responsibility to make sure the
instructor has this documentation, not the university supervisor).

o Data Sheet: A data sheet with relevant contact information regarding the practicum
site must be completed and turned into instructor by the beginning of the first
seminar. If the assigned university supervisor is not the instructor, a copy needs to be
provided to the supervisor (see Appendix A).

e Practicum Plan: Students are to develop a practicum plan for the semester in
collaboration with their field-based supervisor listing professional goals and
objectives, as well as projects to be completed to meet the goals and objectives, and
timelines for measuring outcomes of the practicum. The practicum plan must
document activities in relation to the domains of competency as defined by the
NASP Blueprint. The student, field-based supervisor and university supervisor must
sign the practicum plan. The original is turned into the instructor within the first two
weeks of the semester. The student, field-based supervisor, and university supervisor
should keep copies.

e Midterm Site Evaluation: Evaluation Guide for School Psychology: Practicum | (see
Appendix B) must be completed by the field-based supervisor and the practicum
student at mid-semester (refer to syllabus for due dates).

e Practicum Log: Students must maintain a log of activities. Each semester, each
student must participate in a minimum of 10 cases. Cases can involve evaluations/
assessments, consultation, and/or counseling individuals or groups. Three of the
cases should be comprehensive assessments. In addition, students will arrange to
conduct each of the following activities over the course of the year:

= Implement and monitor an academic intervention using CBMs

= Conduct a comprehensive social-emotional assessment

= Conduct a behavioral case consultation

= Conduct a Functional Behavior Analysis assessment (this may be the same case as
the behavioral case consultation)

= A complete psycho-educational report or write-up is required. In addition,
students should use the attached Intervention/Consultation Feedback sheet (see
Appendix E) to obtain feedback from the consultee with whom they worked.
Students then submit logs to each practicum seminar to be examined by the
instructors.



e Practicum Summary: The practicum summary provides an opportunity for the
student to summarize practicum experiences and activities. The student should
review the practicum plan (see Appendix H) and practicum logs (see Appendix K)
to determine if practicum goals were met and to plan for practicum or internship
experiences to follow in the next semester.

e Case Study: Students will complete a minimum of one complete case study of
evaluation/assessment (or counseling or consultation) per semester. The cases will
be presented at the practicum meetings. The student will provide a one page
handout summarizing information about the case to the instructors and the other
students. A complete psycho-educational report or write-up of the case disposition
IS required at the end of the semester.

e End term Site Evaluation: The Evaluation Guide for School Psychology: Practicum
| (see Appendix B) must be completed by the field-based supervisor as well as the
practicum student at the end of each semester.

e Practicum Portfolio: Students will add to their portfolio during their practicum
experience. As part of their practicum plan, students will address all eleven areas
of the NASP Blueprint. Students will provide 3 artifacts for each of the 11 domains
that demonstrate skill or competency in each domain. Attendance at NASP and/or
WSPA can be substituted for a practicum experience and used in the portfolio.
Students will discuss portfolios during the exit interview in the second practicum
(SPSY 782).

5. Exit Interview
When a student and his/her supervisor have determined that he/she has completed all
practicum requirements and has met competency levels, he/she should present
him/herself to the university supervisor for an exit interview. This presentation will take
the form of presenting a completed portfolio. The interview appointment should be
scheduled no later than two weeks prior to the end of the semester.

C. Supervision

Practicum students are assigned to a field-based supervisor who, in conjunction with the
university supervisor, will monitor and approve all phases of practicum requirements.
Supervision is an ongoing relationship involving mutual responsibility. Supervision is provided
by school psychology faculty, school-based professionals, and field-based supervisors.



Rationale and Assumptions Regarding Supervision:

1.

2.

Learners are self-responsible and will attain competence at different rates.

The most effective learning takes place within the context of an accepting environment
and a relationship of mutual respect and trust between the supervisor and learner

Modeling is a key factor in learning. Supervisory staff endeavor to model supervisor
behaviors which have been identified in the literature as facilitative of learning.

Ongoing evaluation is crucial in any teaching/learning endeavor. It is recognized that the
learners must have input into the process to maximize its effectiveness.

The philosophy of supervision is endorsed based on a view of the learner as being an
active participant in his/her own learning. However, the first responsibility of supervisor
and supervisee alike is to the client.

Learning involves change, which often is accompanied by some dissonance. It is expected
that dissonance will occur in the learners and is recognized as part of the learning process.

Students and supervisors should maintain an ongoing dialogue to help resolve conflicts, if
applicable, as they arise.

Differences which cannot be resolved by the dyad are to be discussed with either the
Program Director or Practicum Coordinator who will act as mediators.

Meeting with your Practicum Student:

In the beginning, the practicum student and supervisor should meet to discuss responsibilities,
the student’s practicum plan and goals (see Appendices F, G, and H), and learning opportunities.
Suggested discussions include:

a.

Discuss absence policy - How would you like them to be handled? How/when should the
practicum student contact you?

Set the days of attendance and last day of practicum - Some supervisors would like
practicum students to remain engaged in their practicum activities until schools break for
winter vacation; others prefer to have their students complete their practicum hours
before they go into finals week.

Discuss issues of student confidentiality and record keeping

Discuss expectations of supervision (time, location, frequency), as well as ways to
provide feedback (see Appendix F).

10



D. Site Visits

Each student will have two (2) site visits from a university supervisor. For the second visit,
students need to be actively engaged in a school psychology task (e.g., assessment, leading a
group, participating in an IEP meeting) for observational purposes. Arrangements should be
made for the university supervisor to meet the building administrator and other key team
members. 90-minutes are typical for the complete visit, including observation and conferencing
time.

E. Expectations for Practicum | students

Over the course of the semester, practicum students are expected move from “Observer” to
“Novice” (see Appendix B). To meet expectations, field-based supervisors should
understand/consider that Practicum | students:

a. May have feelings of self-doubt or incompetence as they have some, but limited
experience working in the schools

b. Require more direct supervision, guidance, and feedback. Recommendations include:

o Observe or listen to them administering students or interviewing a student and
provide constructive feedback

o Observe students administering assessment and protocol feedback

o Look over first assessment protocols and written reports and provide feedback

o Discuss with them how you use data to make sense of the child and provide
recommendations

o Discuss with them ways of conveying information to different kinds of students

and parents

c. Require the student to observe you, as a superior, to learn the role and function of the
school psychologist within the school system. Therefore:

o Students can observe you conducting IEP/ Student Assessment Team meetings

o Students can observe you interviewing or meeting with teachers, parents and
students

o Students can sit in on relevant trainings and in-services, conduct observations in

the classroom, playground, or cafeteria
d. Require guidance on expectations about the following:

. Where they do their work

o Where they obtain needed materials

. How they communicate with you regarding scheduling meetings with teachers,
parents, and/or students

o Who are the key stakeholders in the schools

o The important policies/procedures to follow

11



F. Record Keeping

Students involved in practicum activities maintain weekly activity logs that detail the various
types of experiences obtained and the time spent in these various activities. For example,
students record time spent in observation, preparation, researching instruments, direct contact
with client, staffing, supervision, report writing, etc. Sample log forms are provided in the
Practicum Manual in Appendix K. Students make two copies of their practicum activity logs and
submit one copy weekly to their practicum university supervisors via email no later than at the
beginning of the weekly meeting time.

G. Evaluations

Evaluation of students in practicum is accomplished through a combination of supervisory
reports, student reaction papers, seminar performance, and site observation. Each practicum
student must submit a statement of specific goals and objectives (see Appendix H) at the
beginning of each semester, then maintain and periodically submit for review a weekly log (see
Appendix K). Finally, submit a self-evaluation report describing his/her personal view of the
goals he/she has accomplished. In addition, each field supervisor submits a final evaluation
report for each practicum student that evaluates their progress toward meeting her or his stated
goals (see Appendices B and H).

Evaluations should lead directly to planning future goals. Self and supervisor evaluations are
required on a twice a semester basis. Finally, students and supervisors frequently seek out and
provide peer evaluation and consultation. If performance is unsatisfactory based on evaluations
by field-based supervisors and/or the university supervisor, a remediation plan will be
implemented.

Evaluation of a student's performance will be based on such factors as: competence in assessment
and problem solving, quality of written reports, skill in intake and feedback, skill in interviewing
and consultation strategies, the timely completion of procedures, and effective communication
skills, especially those required for maintenance of effective working relationships. These two
evaluation tools are required for each practicum.

1) Mid-term Field-based Supervisor Evaluation — Evaluation Guide for School
Psychology: Practicum | (see Appendix B)

2) End-term Field-based Supervisor Evaluation — Evaluation Guide for School
Psychology: Practicum | (see Appendix B)

12



STUDENT AND SUPERVISOR RESPONSIBILITIES

Much responsibility is placed upon the student involved in the school psychology field
practicum. In addition to the responsibility to their clients and to themselves, the school

psychology student represents the University of Wisconsin-Stout and the profession of school

psychology. The university supervisor, the field-based supervisor, and a number of other

professionals in the field setting closely monitor the practicum student’s actions, professionalism,

and ability to function effectively as a school psychologist.

It is the University of Wisconsin-Stout’s intent to provide the school psychology practicum

student with the best possible assistance during the field practicum placement experience. To
accomplish this, it is essential that a mutual understanding exists between all parties concerned:

the school, the field-based supervisor, the university supervisor/staff, and the student.

A. Field-based Supervisor Responsibilities

Be fully certified/licensed as a school psychologist in the school where the practicum
student will be supervised.

Have at least three years of experience as a school psychologist.

Be familiar with all aspects of the UW-Stout School Psychology Program, especially the
practicum component.

Introduce the practicum student to the administrators and staff of the school.

Ensure that the student is totally aware of, and adheres to, all established institutional
rules and regulations as they apply to protocol, schedules (including working hours),
dress, and other formalities. Report all occurrences of non-compliance to the university
supervisor immediately.

Provide the student with the best possible facility as a base of operations.

Arrange for the student to gain school psychology experiences as outlined in “The
Evaluation Guide for School Psychology Practicum I”” form.

Provide opportunities for and supervise the experiences that are documented by the
student in the "Practicum Logs.”

Directly observe the students in assessment, consultation, counseling and/or team settings
at least three times during the semester.

Keep the student “involved.” Provide a never-ending flow of your knowledge and

experience to enrich the student with badly needed practical and realistic perceptions of
the role and function of a practicing school psychologist.
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Complete the practicum evaluation forms at mid-term and at the end of each semester.
These evaluations are to be shared and explained to the student; and, when completed,
submitted to the university supervisor to be filed in the student’s record.

Ensure that the practicum student is assigned major responsibilities in the disposition of a
minimum of 10 school psychology functions (e.g., assessment case referrals, group or
individual counseling cases, consultation opportunities, or other task assignments).

Check and verify the PRACTICUM LOGS are maintained by the student.

. University Responsibilities

Recognize and respect the philosophy, objectives, and organizational pattern of the
cooperating host school;

Find an appropriate site and arrange with the field-based supervisor to coordinate all
activities for the practicum student;

Provide orientation and guidance to the students toward the host schools in which they
will do their practicum work;

Acquaint the host school with the philosophy, objectives and organization of the UW-
Stout School Psychology program;

Establish and maintain good relationships between the university and the host school;

Monitor student progress by telephone, email, and site visits (at least two contacts per
semester) with the student and field-based supervisor;

Advise the students concerning any problems of adjustment to their practicum role;

Carefully consider the observations and recommendations of the field-based supervisor in
the student’s final evaluation;

Consult with the host schools on organizational and programmatic matters when
requested;

Reimburse the school and/or field-based supervisor for services rendered as per
agreement;

Evaluate the effectiveness of the cooperating agencies as part of the practicum team; and
Provide adequate travel monies to maintain a travel schedule for university supervision
and for payment to field-based supervisors as per agreement for services rendered (fees

and other possible honorariums will be determined by university staff and Director of the
School of Education).
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C. University Supervised School Psychology Faculty/Staff Practicum Team Responsibilities

If the site placement component is to be a truly systematic phase of the school psychology
practicum, it is essential that the following process be adhered to:

1.

All members of the practicum team will accept and adhere to the standards set forth for
regulating site supervision, university staff, and student participation.

The placement will be the responsibility of one person who will be designated by the
School of Education. Students will be required to work out a placement plan which will
consider their interests, the demographic diversity of the student population, the students’
needs, the geographic locations and modes of transportation, as well as coordination of
supervision for economical (time and dollar) purposes.

The coordinator of off-campus placements will also cooperate with the practicum team in
establishing a plan for supervision.

The university supervisors and Practicum Coordinator will review the placement process
at the end of each semester.

University supervisor will assign grades based on evaluation of the total practicum
experience, giving careful consideration to field supervisor input.

D. Documentation of Supervised School Psychology Practicum

1.

Mid-term assessment of progress on "The Evaluation Guide for School Psychology
Practicum 1" will be completed by mid-semester and presented to the university practicum
faculty. A formal review session with the field-based supervisor should be part of this
process.

. At the completion of the supervised school psychology practicum experience, a formal

interview/review should accompany the rendering of the final "Evaluation Guide for
School Psychology Practicum.” These forms must be submitted to the university
supervisor along with a completed, signed, and verified "Practicum Log.” These
documents are a summary of the practicum experiences. Because the university calendar
does not correspond with public school calendars, it may be necessary to complete some
activities after the end of the university’s term.

. The student and the site field supervisor will negotiate the beginning and ending dates

reflected in the "Practicum Plan™ form, guided by the needs and requirements of the host
district.

. The experience is required to be 300 hours and to be comprised of a minimum of 10

assigned experiences/cases. Final grades are contingent on submission to the University
supervisor of the appropriately signed and completed "Evaluation Guides for School
Psychology Practicum I" and the "Practicum Logs.”
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ADDITIONAL COURSE-RELATED INFORMATION

A. Additional Considerations for Students:

Become oriented to activities the first few days by means of observations, inquiries, and
participation in various activities.

Comply with all institutional rules and regulations in a professional manner, such as:

Confidentiality Attendance and absence
School hours Report writing formats and procedures
Building codes IEP team protocol

Dress and grooming

Plan and maintain a regular schedule in cooperation with the field-based supervisor, staff
members, and administration. Keep all parties informed of your activities.

Plan activities and discuss related problems and results with the field-based supervisor.

Participate in special activities as determined by the field-based supervisor and/or
university supervisor.

Keep on-site and university supervisors informed of problems or unique situations.

Alert the on-site and university supervisors to unavoidable absences or due to illness, bad
weather, or other emergencies.

Take advantage of every minute of placement time (i.e. observe, ask questions, volunteer
and learn).

Complete and submit all required documentation in a timely fashion throughout the
semester.

Regularly participate in required course activities (i.e., web-based discussions and
seminars).

B. Student Checklist of Required Processes and Forms:

Contact the university supervisor for advice concerning potential placement sites for
school psychology field practicum (final arrangements for placement will be made
through the School of Education).

Once assigned a placement, complete the "School Psychology Practicum Data Sheet

Form™ (one each for university practicum supervisor, School of Education, and field-
based supervisor).
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At the first visit with field-based supervisor, present the following forms:

1. "Practicum Data Sheet Form™ (see Appendix A)

2. "Practicum Site Checklist" (see Appendix F)

3. "The Evaluation Guide For School Psychology Practicum I" (see Appendix B)
4. "Practicum Logs” (see Appendix K)

5. “Evaluation of Practicum Site”(see Appendix I)

Students fill out the "Supervised Field Experience Agreement-School Psychology" form
and give it to field-based supervisors for their signatures. Processing this form is the
student's responsibility and must be done as soon as possible (no later than the first week
of practicum). If this form is not completed in a timely manner, the student will be
removed from the practicum site.

PLEASE NOTE: On the Field Experience Agreement Form (provided and filed with the
School of Education, Administration Office), the site-authorized person should be the
principal, superintendent, pupil services director, or other designated official of the
school system, NOT the supervising school psychologist.

Complete the Practicum Data Sheet Form to be turned in to the university supervisor (see
Appendix A).

Take responsibility to request that the field supervisor fill out a copy of "The Evaluation
Guide for School Psychology Practicum™ at mid- and end-term. The student shall be
responsible for ensuring that this evaluation is submitted to the university supervisor for
inclusion in the permanent student record.

Maintain a current "Practicum Log" and submit it upon completion of the practicum to
the university supervisor for inclusion in the student’s permanent record..

Submit a summary of the practicum experience to the university supervisor at the end of
each semester. The document should include a description of goals set, a summary of
practicum experiences, a brief overview of cases completed, and a reflection of what the
student has learned over the course of the experience.

Submit a student’s evaluation of practicum site (see Appendix I) at the end of the
semester.
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Appendix A

School Psychology Practicum Data Sheet
University of Wisconsin-Stout

Student: Date

(Last) (First)

ID:

Home Address:

Home Phone;

Email:

School
Address:

Work Phone:

Field-based Supervisor:

Address:

Phone:

Email:

District Administrator:

Phone:

Email:

Return copies of this form to:
1) Tracy DeRusha, School of Education, 267 Home Economics, UW-Stout, Menomonie, WI 54751; and

2) The Practicum Seminar Instructor (name) McCalmont Hall, UW-Stout, Menomonie, WI 54751 or FAX: 715-232-1400
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Appendix B

Evaluation Guide for School Psychology: Practicum |

Evaluation: Mid-term or
(circle one)

Student’'s Name:

University of Wisconsin-Stout

Final Evaluator: Self or  Supervisor
(circle one)
Student ID#: Date:

School:

Field-based Supervisor:

Directions: Please use the following scales to evaluate your own/your practicum student's Level of
Performance on specific tasks as well as your/their Stage of Development (Observer, Novice, or
Practitioner) within each of the NASP Domains of practice.

Descriptors for Level of Performance Rating Scale:

Needs Improvement

Satisfactory

Highly Satisfactory

Performance is below expected level for a first semester student; needs
substantial assistance/supervision to perform adequately in this area.

Demonstrates average skills or expected performance in this area for a
first semester student.

Demonstrates above average to exceptional performance in this area a
first semester student.

Descriptors for Stage of Development Scale*:

Observer

Novice

Practitioner

Minimal skills are evidenced in the domain area, often due to a
lack of education, training and experience. Training and close supervision
are required. Can be an initial observer or advanced observer.

Beginning skills are evidenced in the domain area, but are not yet
proficient enough to practice independently. A student may be at this level
due to limited experience. Some teaching and supervision are required
before independent practice. Can be initial novice or advanced novice.

Individual exhibits knowledge, proficiency, and competence at the

level of an independent practitioner in most aspects of the domain. The
individual may seek consultation for assistance in some aspects of the
domain. Can be an initial practitioner (independent with regular
consultation) or an advanced practitioner (independent with occasional
consultation).

* For more specific information on Development Rating, refer to Appendix J.
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Data-Based Decision-Making and Accountability

Performance Rating Scale Needs Satisfactory Highly
Improvement Satisfactory

1. Shows initial competencies in identifying aspects of the

1 2 3 5
referral concern to be addressed by assessment.
2. Demonstrates beginning skills in selecting appropriate

1 2 3 5
assessment tools and methods for the referral concern(s).
3. Accurately administers and scores standardized tests, 1 9 3 5
scales, and instruments.
4. Accurately administers and scores, and graphs 1 9 3 5
curriculum-based measurement data.
5. Shows beginning skills in accurately interpreting
assessment data within the context of home & school 1 2 3 5
environments.
6. Demonstrates beginning skills in choosing appropriate
assessment methods for culturally and linguistically diverse 1 2 3 5
students.
7. Accurately collects and graphs functional behavior 1 9 3 5
assessment data.
8. Shows beginning level skills in formulating
recommendations sensitive to, and takes into 1 2 3 5
consideration, student, family, school cultures and/or
disabilities.
9. Effectively selects appropriate observation methods and 1 2 3 5
integrates behavioral observations with other data.
10. Demonstrates beginning skills in evaluating the
outcomes of behavioral and academic interventions with 1 2 3 5
some supervision and guidance.

Observer Novice Practitioner
Stage of Development Initial Advanced | Initial Advanced | Initial Advanced

Directions: Please circle the Practicum student’s (or your)
Stage of Development in this domain.

Minimal skills in
assessment, data
collection, and
decision-making.

Beginning skills in
assessment, data
collection, and
decision-making.

Proficient skills in
assessment, data
collection, and

decision-making.

Additional Comments/Observations:
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Consultation and Collaboration

Performance Rating Scale Needs Satisfactory Highly
Improvement Satisfactory

1. Shows cooperation and flexibility in meeting the needs of 1 2 3 5
others.
2. Listens carefully/openly to others. 1 2 3 5
3. Relates effectively with students, teachers, staff,

o s 1 2 3 5
families, and administrators.
4. Demonstrates appropriate communication skills with 1 9 3 5
staff, students, and families.
5. Seeks the contribution of others. 1 2 3 5
6. Establishes effective collaborative relationships with

o 1 2 3 5
families, teachers, and other school personnel.
7. Accepts other points of view (e.g., at staffings and when 1 9 3 5
consulting).
8. Contributes to the development of good relationships in 1 9 3 5
the schools and community through favorable transactions.
9. Successfully contributes to group decision-making on 1 9 3 5
educational programs (e.g., IEP staffings and meetings).
10. Utilizes beginning levels of consultation strategies 1 2 3 5
(e.g., reframing, interviewing).
11. Demonstrates respect for the input of families,

1 2 3 5

teachers, and others.
12. Assists families and school personnel in developing

. . . : ' 1 2 3 5
and implementing evidence-based interventions.
13. Considers and appreciates classroom contingencies 1 9 3 5
and daily problems faced by teachers.

Observer Novice Practitioner
Stage of Development
Initial ~ Advanced | Initial Advanced | |nitial  Advanced

Directions: Please circle the Practicum student’s (or your)
Stage of Development in this domain.

Minimal skills in
consultation and
collaboration.

Beginning skills in
consultation and
collaboration.

Proficient skills in
consultation and
collaboration.

Additional Comments/Observations:
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Effective Instruction and Development of Cognitive/Academic Skills

Performance Rating Scale Needs Satisfactory Highly
Improvement Satisfactory
1. Asks relevant questions about the educational process
S 1 2 3 5

and what transpires in the classroom.
2. Begins to use academic progress data to inform
. . ey . 1 2 3 5
instructional decision-making.
3. Utilizes a problem-solving process when addressing 1 9 3 5
academic concerns.
4. Demonstrates beginning level skills in locating evidence-

. ) . 1 2 3 5
based instructional strategies.
5. Works with teachers to improve student learning. 1 2 3 5
6. Assists in the design of instructional interventions that
reflect an understanding of classroom environments and 1 2 3 5
developmental needs of students.
7. Assists in developing students’ study skills, planning,
. o . 1 2 3 5
time management, and organizational skills.
8. Demonstrates beginning level skills in monitoring
students’ responses to empirically-based academic 1 2 3 5
interventions.
9. Assists in delivering evidence-based individual or group 1 9 3 5
academic instructional programs.

Observer Novice Practitioner
Stage of Development Initial Advanced | Initial - Advanced | nitial  Advanced

Directions: Please circle the Practicum student’s (or your)
Stage of Development in this domain.

Minimal skills related
to student learning,
academic goals and
academic
interventions.

Beginning skills
related to student
learning,
academic goals
and academic
interventions.

Proficient skills
related to student
learning, academic
goals and academic
interventions.

Additional Comments/Observations:
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Socialization and Development of Life Skills

Performance Rating Scale Needs Satisfactory Highly
Improvement Satisfactory
1. Demonstrates entry level counseling skills when meeting
R o 1 2 3 5
with individuals or when co-facilitating groups.
2. Begins to use behavioral techniques, implements
empirically-based behavioral intervention plan and uses 1 2 3 5
continuous decision-making with guidance and feedback.
3. Effectively evaluates the effectiveness of behavioral
intervention plans (monitoring progress towards goals) with 1 2 3 5
guidance and feedback.
4. Demonstrates entry level skills in utilizing behavioral
intervention techniques (e.g., reinforcement contingencies, 1 2 3 5
self-monitoring).
5. Demonstrates knowledge of evidence-based instructions
and interventions to address social, emotional, adaptive, 1 2 3 5
and behavioral goals.
6. Contributes to developing students’ self-regulation, pro-
. . ) . . 1 2 3 5
social behavior, and social problem-solving skills.
7. Consults with school staff to implement social skill,
. . . 1 2 3 5
conflict resolution, and other preventative programs.
Observer Novice Practitioner
Stage of Development Initial Advanced | Initial Advanced | |ntial Advanced

Directions: Please circle the Practicum student’s (or your)
Stage of Development in this domain.

Minimal skills related
to personal, social,
behavioral goals and
interventions.

Beginning skills
related to
personal, social,
behavioral goals
and interventions.

Proficient skills
related to personal,
social, behavioral
goals and
interventions.

Additional Comments/Observations:
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Student Diversity in Development and Learning

Performance Rating Scale Needs Satisfactory Highly
Improvement Satisfactory
1. Relates effectively with diverse groups of individuals 1 2 3 5
(e.g., ethnicity, gender).
2. Demonstrates respect and appreciation for diverse 1 9 3 5
values and viewpoints.
3. Recognizes personal biases that may affect the 1 9 3 5
provision of services.
4. Contributes to providing a non-judgmental, non-
threatening environment for students, families, teachers, 1 2 3 5
and staff.
5. When interacting with culturally and linguistically diverse
students, vocalizes the need to consider English 1 9 3 5
proficiency when making decisions (e.g., assessments,
interventions).
6. Understands social, emotional, cognitive, and academic
problems are culturally-based and responses to 1 2 3 5
interventions are heavily influenced by culture.
7. Seeks out appropriate information regarding what is 1 9 3 5
needed for students of all backgrounds to succeed.
8. When working with linguistically diverse students and
families, attempts to learn and use key words in their 1 9 3 5
language or dialect and uses appropriate methods to
communicate.
9. Seeks out consultation when working with bilingual staff
or trained interpreters during assessments and meetings 1 2 3 5
with children/families who have limited English proficiency.
Observer Novice Practitioner
Stage of Development Initial Advanced | Initial - Advanced | nitial  Advanced

Directions: Please circle the Practicum student’s (or your)

Minimal skills related

Beginning skills

Proficient skills

Stage of Development in this domain. tq individual relgtgd to related to individual
differences and individual differences and
diversity. differences and diversity.

diversity.

Additional Comments/Observations:
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School and Systems Organization, Policy Development, and Climate

Performance Rating Scale Needs Satisfactory Highly
Improvement Satisfactory
1. Seeks out relevant information about the role and 1 9 3 5
function of the school psychologist.
2. Seeks out information about special education policies 1 9 3 5
and procedures.
3. Seeks out information about the role and function of
- 1 2 3 5

other staff specialists.
4. Seeks out information about community-based service

. . 1 2 3 5
providers (i.e., mental health).
5. Demonstrates beginning knowledge of schools and 1 9 3 5
systems for general and special education.
6. Seeks out information about district policies, rules, and
regulations as they pertain to the practice of school 1 2 3 5
psychology.
7. Can voice some understanding of the opportunities and 1 2 3 5
barriers in providing services to students and their families.
8. Voices an appreciation for organizational development
and systems theory/principles when assisting in prevention 1 2 3 5
and intervention practices.

Observer Novice Practitioner
Stage of Development Initial Advanced | Initial Advanced | nitial  Advanced

Directions: Please circle the Practicum student’s (or your)
Stage of Development in this domain.

Minimal skills related
to educational
services, systems,
and climate.

Beginning skills
related to
educational
services, systems,
and climate.

Proficient skills
related to
educational
services, systems,
and climate.

Additional Comments/Observations:
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Prevention, Crisis Intervention, and Mental Health

Performance Rating Scale Needs Satisfactory Highly
Improvement Satisfactory
1. Displays beginning knowledge of risk and resiliency
. . 1 2 3 5
influences on health and behavioral outcomes.
2. Seeks information about the implementation of system-
wide practices that promote safe, healthy, and nurturing 1 9 3 5
environments for learning and development (e.g., class-
wide or school-wide interventions).
3. Appropriately identifies some precursors to academic,
. . . DA 1 2 3 5
behavioral, social-emotional difficulties.
4. Seeks out information about current prevention and 1 2 3 5
crisis intervention policies and practices.
5. Contributes appropriately in aftermath of a crisis
L s 1 2 3 5
situation (e.g., suicide assessment).
6. Demonstrates an ability to seek out relevant resources
to assist in responding to crises or when promoting health 1 2 3 5
programs.
7. Works well with other service providers from community- 1 2 3 5
or school-based wellness programs.
8. Demonstrates good problem-solving skills during a crisis
. 1 2 3 5
to ensure the safety and well-being of all.
9. Begins to use knowledge about child development to
assist in developing effective prevention/intervention 1 2 3 5
strategies.
Observer Novice Practitioner
Stage of Development Initial Advanced | Initial - Advanced | nitial  Advanced

Directions: Please circle the Practicum student’s (or your)
Stage of Development in this domain.

Minimal skills related
to mental health,
crisis prevention and
intervention.

Beginning skills
related to mental
health, crisis
prevention and
intervention.

Proficient skills
related to mental
health, crisis
prevention and
intervention.

Additional Comments/Observations:
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Home/School/Community Collaboration

Performance Rating Scale Needs Satisfactory Highly
Improvement Satisfactory
1. Makes efforts to involve family members in decision- 1 9 3 5
making process.
2. Seeks information about how to collaborate with
community members when conducting assessments and 1 2 3 5
interventions.
3. Seeks to learn about how to involve families as partners
. 1 2 3 5
to improve outcomes for students.
4. Communicates with and about families in a positive way
that honors personal and cultural values and acknowledges 1 2 3 5
family strengths, resources, and assets.
5. Assists in identifying supports and resources for families
L . 1 2 3 5
to fully participate in meetings.
6. Inquiries about best-practice and responsive assistance
that align with the family’s values, interests, priorities, and 1 2 3 5
desires.
7. Approaches students and families from diverse
. o 1 2 3 5
backgrounds with respect and sensitivity.
Observer Novice Practitioner
Stage of Development Initial Advanced | Initial - Advanced | nitial  Advanced

Directions: Please circle the Practicum student’s (or your)
Stage of Development in this domain.

Minimal skills related
to family/community
systems and
collaboration.

Beginning skills
related to
family/community
systems and
collaboration.

Proficient skills
related to
family/community
systems and
collaboration.

Additional Comments/Observations:
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Research and Program Evaluation

Performance Rating Scale Needs Satisfactory Highly
Improvement Satisfactory
1. Seeks out information from professional books and 1 9 3 5
journal articles related to the practice of school psychology.
2. Uses knowledge of single-case research to develop
. . ; . 1 2 3 5
interventions (e.g., behavioral, academic).
3. Seeks out information about program evaluation
. . 1 2 3 5
techniques and practices.
4. Demonstrates beginning level skills in evaluating the
efficacy of services (e.g., progress monitoring, surveys to 1 2 3 5
teachers and families, observational data).
5. Seeks out current information resources regarding
. . 1 2 3 5
evidence-based practices.
Observer Novice Practitioner
Stage of Development Initial ~ Advanced | Initial Advanced | |nitial  Advanced

Directions: Please circle the Practicum student’s (or your)
Stage of Development in this domain.

Minimal skills related
to research,
statistics, and
program evaluation.

Beginning skills
related to
research,
statistics, and
program
evaluation.

Proficient skills
related to research,
statistics, and
program evaluation.

Additional Comments/Observations:
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School Psychology Practice and Development

Performance Rating Scale Needs Satisfactory Highly
Improvement Satisfactory
1. Has examined the state’s teacher and pupil service
1 2 3 5
standards.
2. Takes advantages of opportunities to attend trainings,
. 1 2 3 5
seminars, and staff conferences.
3. Asks about school codes, state rules, and regulations
o ) . 1 2 3 5
pertaining to special education and school psychology.
4. Adheres to standards regarding privileged
N S 1 2 3 5
communication and confidentiality.
5. Engages in ethical behavior according to professional
1 2 3 5
standards.
6. Has knowledge of the organization and content of 1 9 3 5
effective pupil services programs.
7. Seeks out advice and information about procedural
S 1 2 3 5
guidelines to safeguard due process.
8. Shows appropriate levels of knowledge and practices in
accordance with federal laws (e.g., IDEA, FERPA, ADA, 1 2 3 5
Section 504).
Observer Novice Practitioner
Stage of Development Initial Advanced | Initial Advanced | nitial  Advanced

Directions: Please circle the Practicum student’s (or your)
Stage of Development in this domain.

Minimal skills related
to the profession,
professional
standards and
legal/ethical practice.

Beginning skills
related to the
profession,
professional
standards and
legal/ethical
practice.

Proficient skills
related to the
profession,
professional
standards and
legal/ethical
practice.

Additional Comments/Observations:
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Information Technology

Performance Rating Scale Needs Satisfactory Highly
Improvement Satisfactory
1. Seeks out information about learning enhanced 1 2 3 5
technology resources and adaptive/assistive technology.
2. Accesses information resources and technology to 1 9 3 5
enhance services (e.g., excel graphing, AIMSWEB).
3. Has knowledge and makes use of appropriate
information resources available through multi-media (e.g., 1 2 3 5
list serves mail, web-based training modules) to acquire
and/or disseminate information to enhance services.
4. Uses technology (e.g., word processing, SPSS, spread
sheets, test scoring software) when sharing data, 1 2 3 5
information with others, and conducting assessments.
5. Uses technology when designing, implementing, and
evaluating instructional programs or interventions for 1 2 3 5
students (e.g., instructional software, adaptive technology).
Observer Novice Practitioner
Stage of Development Initial Advanced | Iniial Advanced | |pitial Advanced

Directions: Please circle the Practicum student’s (or your)
Stage of Development in this domain.

Minimal skills related
to technology and
information sources.

Beginning skills
related to
technology and
information
sources.

Proficient skills
related to
technology and
information sources.

Additional Comments/Observations:
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Professional Work Characteristics

Performance Rating Scale Needs Satisfactory Highly
Improvement Satisfactory

1. Is appropriately/professionally dressed and well- 1 9 3 5
groomed.
2. Demonstrates reliability in work, attendance, and 1 2 3 5
punctuality.
3. Uses good judgment and has clear sense of own
o . . . 1 2 3 5
limitations, biases, and levels of professional expertise.
4. Shows energy, ambition, and enthusiasm. 1 2 3 5
5. Takes initiative (i.e., appropriate for beginning skills)

. . 1 2 3 5
without being asked.
6. Exhibits appropriate levels of self-confidence appropriate

. . 1 2 3 5

for a first-semester practicum student.
7. Accepts and incorporates constructive feedback without

. . 1 2 3 5
being unduly embarrassed, upset, or defensive.
8. Does not over extend commitments beyond capacity. 1 2 3 5
9. Is organized and demonstrates ability to plan ahead
(e.g., preparing for assessments and meetings, having 1 2 3 5

appropriate materials read and available).

Additional Comments/Observations:
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Communication Skills

Performance Rating Scale Needs Satisfactory Highly
Improvement Satisfactory
1. Demonstrates beginning competencies in clear and
concise writing with the intended audience in mind (e.g., 1 2 3 4 5
well-organized, clear, concise, jargon-free).
2. Reports are generally accurate (with only minor errors
reflective of beginning-level skills) and completed in a 1 2 3 4 5
timely manner.
3. Accurately completes forms with some
. 1 2 3 4 5
guidance/support.
4. |s tactful and appropriate in reports for teachers,
. . . 1 2 3 4 5
families, and other service providers.
5. Demonstrates developing competencies in clear and
. . - 1 2 3 4 5
concise verbal and written communications.
6. Uses appropriate grammar in written and verbal 1 9 3 4 5
communication.
7. Shows beginning competencies in writing measurable
- 1 2 3 4 5
goals and objectives.
Additional Comments/Observations:
Thank Youl!

Signing below Reflects that You have Reviewed this Evaluation

Field-based Supervisor's Signature Date
Student’s Signature Date
University Supervisor's Signature Date
Return copies of this form to: Dr. Carlos Dejud, Program Director

UW-Stout, 409 McCalmont Hall

Menomonie, Wl 54751 (FAX: 715-232-1400)
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Appendix C

Academic Intervention and Progress Monitoring Case
University of Wisconsin-Stout

Student: Date:

Curriculum-Based Measurement Probes:

Academic Intervention:

Rater: Please Circle One: Practicum | Practicum Il

Evaluation Scale

Excellent = 5; Good = 4; Average = 3; Poor = 2; Very Poor = 1

1. Behavioral Observations (clear, relevant, paints a behavioral “picture” of thechild) 1 2 3 4 5

2. Style and Communication (readable, professional appearance, no jargon, no 1 2 3 4 5
inconsistencies unless explained, clear)

3. Intervention (clearly described, provides a rationale for the intervention of choice, 1 2 3 4 5
evidence-based)

4. Results (clearly explained and graphed) 1 2 3 4 5
5. Interpretations (reasonable, accurate, meaningful) 1 2 3 4 5
6. Summary (covers essential information, evaluates Intervention effects) 1 2 3 4 5
7. Recommendations (clear, realistic, tied to CBM results, at least three 1 2 3 4 5

recommendations included)

8. Grammar 1 2 3 4 5
9. Spelling/Punctuation/Capitalization 1 2 3 4 5
10. Overall Rating 1 2 3 4 5
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Appendix D

Functional Behavioral Analysis/Consultation Case
University of Wisconsin-Stout

Student: Date:

Behavioral Intervention:

Please, check one: Case Type (check one):

[ ] Practicum | []FBA [ ] Consultation []Both

[ ] Practicum I

Evaluation Scale

Excellent =5 Good =4 Average =3 Poor =2 Very Poor = 1
Problem Identification & Analysis (Circle One)
1. Behavioral Observations 12 3 45

(Behavior defined in context; operationally defines target behavior, discrepancy between current and desired levels of
performance explained; appropriate use of measurement technique/tools during baseline and intervention cycles)

2. Functional Behavioral Assessment/Analysis 12 3 45
(Includes baseline, clear description of hypothesis linked with indirect and direct data sources, setting events, triggers,
behavior, maintaining consequences, and function)

Intervention & Evaluation

3. Behavior Intervention Plan 12 3 4 5
(Clearly described and related to measurable goals, intervention is evidence-based and appropriate based on assessment
data, all information used from summary/hypothesis statement; logistics of setting, time, resources, personnel described in
plan)

4. Results 1 2 3 4 5

(Baseline and intervention graphs depict child’s response; clear description of response to the intervention based on
baseline, trend, and goal line comparisons; description of needed/ attempted modifications based on data)

5. Discussion/ Summary 12 3 45
(Summarizes essential information, includes reasonable, accurate, and meaningful descriptions of problem and
recommended changes to FBI/BIP, includes strategies for transfer/ generalizing to other settings, follow-up strategies
outlined)

6. Style and Communication 12 3 45

(Professional appearance, jargon-free, no inconsistencies unless explained, clear)

7. Grammar/Spelling/Punctuation/Capitalization 12 3 45
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Appendix E

Intervention and/or Consultation Feedback & Evaluation
University of Wisconsin-Stout

Child’s Name: Date:

Name of Rater:
Consultant’s Name:

Please rate the intervention/consultation experience using the following scale:

1 2 3 4 5 6
Strongly Disagree Slightly Slightly Agree Agree Strongly
Disagree Disagree Agree

1. llike the procedures used in this intervention. 1 2 3 4 5 6 N/A

2. This intervention is a good way to handle this 1 2 3 4 5 6 N/A
problem.

3. Overall, this intervention is beneficial 1 2 3 4 5 6 N/A
for this student.

4. This intervention is reasonable for the problem. 1 2 3 4 5 6 N/A

5. I would be willing to use this intervention in 1 2 3 4 5 6 N/A
the future.

6. | felt this intervention/ collaboration 1 2 3 4 5 6 N/A
was generally helpful.

7. | felt the consultant listened & responded 1 2 3 4 5 6 N/A
to my needs.

8. | felt my views/ideas were listened to and 1 2 3 4 5 6 N/A

used in developing the intervention.

9. The data were shared with me and | had an 1 2 3 4 5 6 N/A
opportunity to share my views.

Please briefly describe things that you felt went particularly well during this consultation/intervention
planning, implementation, and evaluation, and suggestions for improvement.
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Appendix F

Practicum Site Checklist
University of Wisconsin-Stout

Student: Date:
Field-based Supervisor: Site:
Directions:

This form should be completed by the supervisor and discussed at the first site visit with the practicum
student, field-based supervisor and university supervisor. Thank you for taking the time to complete this
form. This will assist the student in developing a practicum plan.

1) The following are some examples of the ways in which supervisors provide supervision to their
practicum students. Please indicate which methods of supervision you can provide at this site.

I Direct observation of student’s performance

Listening to or viewing sessions

Reviewing assessments and written case reports

Weekly case discussions

Other:

—_—( —( —( —( —

2) Which of the following activities are available at your site?
Assessment (Formal/lnformal/ Academic/Cognitive/Social-Emotional)
Functional Behavior Assessments
Observation in Natural Environments
Curriculum-Based Measurements
Counseling (Individual/Co-facilitating Groups)
Academic Intervention (Individual/Class)
Behavioral Intervention/Prevention
Crisis Intervention/ Prevention
Assisting with System-Wide Intervention/Prevention
Consultation & Collaboration with Teachers and Staff
Observing Consultation & Collaboration with Community Agencies
Working with Culturally and Linguistically Diverse Students and their Families
Consultation and Collaboration with Families
In-service or Other Presentations
Assisting with Research/Program Evaluation
Assisting with Interagency Case Management
Assisting with Special Education Paperwork/Case Management
|EP and Team Meetings (observing, co-facilitating)
What professional development opportunities are available at this site?

m—( — — — — — — — — — — — — — — — — — — E

—_

What are the unique opportunities of this site that have not yet been discussed?
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Appendix G

Instructions and Examples for Developing a Practicum Plan
University of Wisconsin-Stout

Directions: In collaboration with your field-based supervisor, please list one or more goals and objectives
for each of the NASP domains. Refer to the Blueprint, Goals and Objectives of the UW-Stout School
Psychology Practicum Handbook and the Practicum Evaluation (see Appendix B) for developing goals and
objectives. Recognize that some goals are more appropriate for the earlier half of the school year while
others are more appropriate for later in the school year.

Remember, the overall goal of Practicum | is for the school psychologist-in-training to demonstrate
beginning levels of competencies in each of the NASP domains so that they are prepared to continue onto
the second semester practicum.

Use the following five (5) examples to help you and your field-based supervisor develop your practicum
plan.

Examples of Goals & Objectives for a Practicum | (First Semester) Student

1) Data-Based Decision Making (e.g., document review, screening, assessment, progress monitoring,
evaluation)

Goal: To gain knowledge and experience in using data to assist staff in making educational decisions.

Obijectives: By the end of the semester or [insert date] | will:
1) Assist staff with Kindergarten screening and observe [supervisor] use the information to
provide feedback to parents and staff
2) Complete a minimum of 7 comprehensive evaluations (e.g., classroom observations, file
reviews, interviews, cognitive testing)
3) Observe at least two (2) Child Assistance Team Meetings

2) Consultation and Collaboration (with school staff, teachers, families, or other professionals)

Goals: To gain a greater understanding of how to collaborate with parents when designing and
implementing interventions.

Objectives: By [insert date] | will:
1) Observe my supervisor consulting with teachers and staff and discuss problem-solving
techniques used to effectively consult with others
2) Consult with at least one teacher to design, implement, and monitor a behavioral intervention
3) Observe at least one staffing where the school psychologist and staff discuss and consult on
cases
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3)

Effective Instruction and Development of Cognitive/Academic Skills (e.g., planning/
implementation/evaluation of classroom or home instruction, individual remediation lessons, or
therapeutic sessions):

Goals: To obtain experience in applying direct and indirect services to children with cognitive or
academic needs.

Obijectives: By [insert date] | will:
1) Conduct classroom observations in the DCD program
2) Co-facilitate a minimum of 5 homework help groups to students with autism
3) Assist a third grade teacher implement reading instruction and monitor the progress with the
students using CBMs

Socialization and Development of Life Skills: (e.g., direct and indirect interventions, such as group
or individual interventions/ counseling, classroom guidance)

Goals: To gain more knowledge and experience in delivering research-based individual and group
services to address social-emotional concerns.

Obijectives: By [insert date] | will:
1) Meet weekly with one highly disengaged student to provide “check-in” services. Interventions
will be planned according to student needs and with consultation of my field-based supervisor
2) | will attend 4 district staff development workshops
3) With consultation from my field-based supervisor, | will provide intervention services to two
adolescent females who are struggling with depression and anxiety. | monitor the
effectiveness of the intervention services using observational or survey information.

Home/School/Community Collaboration (e.g., engagement in school/community/committees,
inter-agency partnerships)

Goals: To identify family and community barriers and begin to identify and use family and community
strengths to address these barriers and enhance the collaboration between schools, families, and
communities.

Obijectives: By [insert date] | will:

1) Observe at least 2 IEP meetings

2) Assist school staff in preparing a minimum of 2 families for upcoming meetings (e.g., calls to
families in advance of meetings, sending agendas, following-up with parents, families, or
community members)

3) Assist staff in problem-solving to address transportation issues for families attending
Kindergarten Screening Day

4) Provide a “School Information” booth for families attending parent-teacher conferences.
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Appendix H

Practicum Plan
University of Wisconsin-Stout

School Psychologist-in-Training: Check one: [ JPracticum | [ ]Practicum Il
Start Date: End Date:

Practicum Site: Supervisor:

Field-based Supervisor Contact Information:

Address:

Email: Phone:

Briefly describe the site activities that will be used to accomplish these goals/objectives in each domain.
Be sure to include specific date by which you intend completing the objectives. Some may be completed
earlier, while others may not be accomplished until the end of the semester. Revisit this document
throughout the semester to adjust the pace and content.

1) Data Based Decision Making (e.g., document review, screening, assessment, progress monitoring,
evaluation)
Goal:

Objectives:

2) Consultation and Collaboration (with school staff, teachers, families, or other professionals)
Goal:

Objectives:

3) Effective Instruction and Development of Cognitive/ Academic Skills (e.g.,
planning/implementation/evaluation of classroom or home instruction, individual remediation lessons,
or therapeutic sessions)

Goal:

Objectives:

4) Socialization and Development of Life Skills (e.g., direct and indirect interventions, such as group
or individual interventions/ counseling, classroom guidance)
Goal:

Objectives:

5) Student Diversity in Development and Learning (awareness, knowledge, and expertise in individual
differences, developing sensitivity to working with diverse populations)
Goal:

Objectives:
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6) Social and Systems Organization, Policy Development, and Climate
Goal:
Objectives:

7) Prevention, Crisis Intervention, and Mental Health (e.g., observing or participating in providing crisis
response to individuals or groups; planning or assisting with prevention programming)
Goal:
Objectives:

8) Home/ School/ Community Collaboration (e.g., learning about family and community characteristics
& resources, observing collaboration with families, assisting with parent involvement opportunities,
observing wrap around service meetings or inter-agency meetings)

Goal:
Objectives:

9) Research and Program Evaluation (e.g., observing or assisting with evaluating outcomes of
organization, systems, classroom, family or individual services)
Goal:
Objectives:

10) School Psychology Practice and Development (e.g., staff development trainings; review of district
policies and due process)
Goal:
Objectives:

11) Information Technology (e.g., knowledge of assistive technology; word processing programs; on-line
sources)
Goal:
Objectives:

In signing below | understand that | am indicating that | have read and agreed with the above stated goals
and objectives.

Field-Based Supervisor Signature Date
Student Signature Date
University Supervisor Signature Date

41



Appendix |

Student Evaluation of Practicum Site
University of Wisconsin-Stout

Student: Semester/Year:

School District: Field-Based Supervisor:

Please provide feedback on your Practicum Site by marking the appropriate box with an "x" in the following
categories:

Strongly | Disagree Neutral Agree Strongly
Disagree Agree

1. I had ample opportunities to use a variety of
assessment methods.

2. | had ample opportunities to provide direct service
to students.

3. I had ample opportunities for professional growth
(e.g., trainings, seminars, staff conferences).

4. | had ample opportunities to design, implement,
and evaluate direct and indirect interventions.

5. | had adequate opportunities to work with diverse
populations.

6. | would recommend this site as a first semester
school psychology practicum placement.

7. | would recommend this site as a second
semester school psychology practicum placement.

Comments regarding this practicum site:

Please return to:
Carlos Dejud, Ph.D.
University of Wisconsin-Stout
School of Education
409 McCalmont Hall
Menomonie, WI 54751
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Stage 1 (Observer)

Stage 2 (Novice)

Stage 3 (Practitioner)

Stage 4 (Mentor)

Data-based Decision Making and
Accountability

Is aware of many test instruments;
observes testing; can give
assessment instruments upon
request with some assistance;
completes classroom observations

Can organize psycho-educational
evaluations with supervision; is
competent at administering most
psychological tests; shows skill in
synthesizing test data and reporting
results; beginning skills in making
recommendations; uses various
assessment techniques (e.g., CBM,
behavioral assessment, ecological
assessment) with minimal
supervision

Can independently take a referral,
generate questions and organize
assessment protocol and complete
all aspects of assessment;
competent in synthesizing test data,
formulating recommendations, and
reporting results; independently
learns and administers relevant
assessment tools for setting and
client

Is adept/advanced in all aspects of
psycho-educational assessment;
keeps current with technology in the
field; presents information and
teaches others new assessment
techniques; becomes expert at
aspects of various
disabilities/learning problems of
children and teaches others ways to
evaluate

Consultation and Collaboration

Attends and observes meetings,
consultation sessions, assessment
reporting conferences, and parent
teacher conferences; observes and
reports on methods used by
supervisor; actively notes
information and process of meetings

Emerging participation in various
meetings and conferences; presents
case studies with limited supervision;
participates in assessment results
and parent conferences with some
assistance; is fairly competent in
report writing

Independently leads and actively
participates in case conferences;
competently and confidently
presents information to parents,
teachers and students in
professional, ethical manner; shows
good writing skills in communicating
information to others

Outstanding leadership skills; well-
versed in communicating results and
information to others; knowledgeable
of consultation/collaboration
techniques and models, and teaches
those to others

Effective Instruction and
Development of Cognitive/Academic
Skills

Observes and reports on
development and implementation of
education plans (e.g., [EPs); shows
emerging awareness of theories of
learning and learning disabilities

Develops and implements
individualized education plans for
students with supervision; shows
good knowledge of learning theories
and theories of disabilities; tracks
educational programs

Fully independent in establishing IEP
plans for students; adept at using
data-based decision making for
adjusting programs;

Independently researches cutting
edge technologies related to learning
and learning problems; fully aware of
current theories and is adept at
instructing others; presents
information on advances in the field;
completely competent in practice

Socialization and Development of
Life Skills

Competent at behavioral
observations; observes and notes
progress in behavioral planning
meetings; shows emerging
knowledge in behavioral/social
intervention techniques for children

Develops and implements behavioral
plans and social intervention plans
for students, with supervision; shows
good knowledge of behavioral theory
and techniques, shows emerging
competence in counseling skills

Independently develops and
implements programs both for
individual students and for school-
wide programs; actively establishes
and promotes programs and
interventions to assist a maximum
number of students

Full implementation of school-wide
programs for social/behavioral needs
of children; keeps up to date on
emerging interventions and
techniques; provides in-service
training and expertise in the area of
social and behavioral interventions

Student Diversity in Development
and Learning

Observes various school-based
interventions with children of diverse
backgrounds and needs; reports on
different aspects of diverse
populations; demonstrates some
background in diverse life
experiences

Provides school psychology services
with individuals of diverse
backgrounds/needs with supervision;
demonstrates knowledge of
important factors related to specific
backgrounds of individuals

Independently works with individuals
of varying diverse backgrounds;
demonstrates skill in working with
individuals of varying backgrounds;
shows proficiency in techniques
tailored towards individuals with
diverse backgrounds

Shows advanced training and
competence in working with
individuals with diverse
backgrounds; teaches others
techniques and concerns for working
with individuals of specific
backgrounds
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Appendix J — Reference Guide to Developmental Levels of Professional Practice

School and Systems
Organization, Policy
Development, and Climate

Stage 1 (Observer)
Observes and reports on school-
based meetings related to overall
school performance and function;
demonstrates awareness and
emerging knowledge of systems
within schools

Stage 2 (Novice)
Participates in school system
functions with supervision;
demonstrates knowledge of, and
competence in working within
specific school structure (e.g., knows
how referral system works, knows
school safety plan, etc.)

Stage 3 (Practitioner)
Independently works within school
system; takes active role on various
structural teams for school; active in
implementing school wide programs
that promote learning and prevent
problems (e.g., school discipline
team)

Stage 4 (Mentor)

Demonstrates expertise in school
systems knowledge and practice;
works at both local and district level
in programming and planning for
effective schools; is knowledgeable
about cutting edge technologies and
programs for effective schools

Prevention, Crisis Intervention,
and Mental Health

Observes and reports on a
preventive technique or crisis
intervention episode in a school;
demonstrates emerging knowledge
of crisis intervention techniques and
preventive programs for schools

Participates in a student intervention
or prevention program with
supervision; demonstrates beginning
competence in organizing crisis
prevention and intervention
programs; demonstrates knowledge
of various health and safety issues
for schools

Competent and independent in
dealing with school crises and
establishing prevention programs;
shows knowledge of, and uses
available resources in school and
community; demonstrates
competence working with individuals
with varying at-risk lifestyles or
behaviors

Shows expertise in crisis prevention
and intervention; consults with
others in developing and
implementing programs; shows
extensive knowledge in specific
health-related disorders and school-
related safety issues; provides
education and training in working
with specific student populations

Home/School/Community
Collaboration

Observes and reports on home-
school interactions; shows emerging
knowledge of collaboration
techniques and issues with families
and communities; shows emerging
awareness of community resources
for students

Engages in collaboration with
parents and/or individuals in the
community with supervision; shows
knowledge of community resources
and demonstrates ability to access
those; participates in collaborative
teams in schools/community

Competent in collaborative efforts
with parents and community
members without supervision; takes
part in and leads many collaborative
programs between school and
homes/community organizations

Expert in collaboration skills;
consults with others in developing
programs and obtaining resources;
acts as a resource to the school and
community

Research and Program
Evaluation

Observes and reports on research-
based practice in schools;
demonstrates evidence of own
research; demonstrates basic
knowledge of research design

Researches or evaluates specific
intervention or school program with
supervision; demonstrates
awareness of issues and design
elements pertinent to area
investigated; shows product of
independent research efforts

Independently evaluates school-
based interventions and programs to
determine effectiveness;
demonstrates current knowledge of
leading research in the field of
school psychology

Shows expert knowledge and ability
in research; consults with others in
developing and evaluating
intervention or research plans;
continues with independent
research; produces published or
publishable material

School Psychology Practice and
Development

Observes and reports on ethical
practice concerns in school;
demonstrates knowledge of pertinent
ethical standards and laws
pertaining to the practice of school
psychology

Consults with supervisor related to
ethical dilemmas or scenarios that
present themselves in the
workplace; models appropriate and
ethical behavior in school setting

Demonstrates outstanding ethical
practice; models ethical behavior
and promotes ethical practice to
other school personnel; knowledge
of legal and ethical issues related to
school psychology

Demonstrates expert knowledge of
legal issues and shows highest
ethical standards in practice;
educates others in developing
ethical decision-based models for
practice

Information Technology

Observes the use of technology for
the practice of school psychology;
shows limited knowledge and/or
comfort in using technology available
for practice

Has some knowledge of technology
and uses basic technological
devices in professional work; shows
some understanding of technologies
available

Shows competence in using
technology and available devices to
improve precision and efficiency in
practice; is aware of benefits and
risks associated with various
technological options available

Shows in-depth knowledge and
understanding of technologies
related to the field; can instruct
others in the uses available; and can
assess and make program or
system-wide decisions for
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|

| technology use.

Appendix K — Practicum I: Weekly and Cumulative Logs

WEEKLY TOTALS

WEEK #:

Total # Events

Est. Hrs

Males

Females

Age

Assessment

Evaluation for SPED (Cognitive/Academic/Social-Emotional)

Assist in Evaluation for Community Referral (mental health, ADHD, AODA)

Evaluation for Academic Intervention Planning (curriculum-based measurement)

Evaluation for Behavioral Intervention Planning (FBA)

Counseling & Intervention

Counseling Individuals

Co-facilitating Counseling Groups

Academic Intervention Implementation

Behavioral Intervention/ Prevention Implementation

Crisis Intervention / Prevention Implementation

Assisting in Systems-Wide Intervention/ Prevention Programs (classroom, school)

Consultation & Collaboration

Consultation & Collaboration with Teachers/ Staff

Observing Consultation & Collaboration with Community Agencies

Consultation & Collaboration with Families

Professional Policies & Development

SPED paperwork/ Case Management (calls, referrals)

Assisting with Interagency Case Management

Observing/ Co-facilitating Team Meetings (IEPs, student assistance teams)

Conference, Workshop, In-service Training Attendance

Assisting with Presenting/ Developing Workshops/Trainings

Time in Supervision

Getting Observed

Feedback/ Case Consultation

WEEK TOTALS

Diverse Populations

Est. #

Caucasian

Latino/ Hispanic

Black/ African American

Asian/ Pacific Islander

GLBT
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PRACTICUM TOTALS

Total #
Events

Est Hrs

Males

Females

Age Range

Assessment

Evaluation for SPED (Cognitive/Academic/Social-Emotional)

Assist in Evaluation for Community Referral (mental health, ADHD, AODA)

Evaluation for Academic Intervention Planning (curriculum-based measurement)

Evaluation for Behavioral Intervention Planning (FBA)

Counseling & Intervention

Counseling Individual

Co-facilitating Counseling Groups

Academic Intervention Implementation

Behavioral Intervention/ Prevention Implementation

Crisis Intervention / Prevention Implementation

Assisting in Systems-Wide Intervention/ Prevention Programs (classroom, school)

Consultation & Collaboration

Consultation & Collaboration with Teachers/ Staff

Observing Consultation & Collaboration with Community Agencies

Consultation & Collaboration with Families

Professional Policies & Development

SPED paperwork/ Case Management (calls, referrals)

Assisting with Interagency Case Management

Observing/ Co-facilitating Team Meetings (IEPs, student assistance teams)

Conference, Workshop, In-service Training Attendance

Assisting with Presenting/ Developing Workshops/Trainings

Time in Supervision

Getting Observed

Feedback/ Case Consultation

PRACTICUM CUMULATIVE TOTALS

Diverse Populations

Est #

Caucasian

Latino/ Hispanic

Black/ African American

Asian/ Pacific Islander

GLBT
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